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ABSTRACT 

This uhitr one of six which comprise the Fair Play 
program, is designed to develop decision-making skills in middle 
school students. The Fair Play program is a series of stuient and 
teacher materials the purpose of which is to help students expand 
the ir female or male self -concepts, increase their decision-making 
skills, and improve their academic achievement by changing their 
stereotypic attitudes toward particular content areas , This teaching 
guide includes a brief description of the total program, an overview 
of the content of this unit, recommendations for instructional 
approaches, descriptions of program materials, a bibliography of 
print and audiovisual resources, and tips for small-^group management. 
The bulk of this guide consists of the student guide which contains 
12 lessons organized into four parts : (1) understanding that many 
decisions are made each day and identifying the decision maker; (2) 
developing five skills used in personal decision making; ( 3 ) making 
group decisions; aiid ii) applying new skills to situations in which 
decisions are made related to male and female self-concepts. Detailed 
annotations are provided to aid the teacher in planning and 
presenting each lesson. The final section provides a unit performance 
test with answer key* (DC) 



•kick-kickick kiikkkkk'kk'kkkkkkki:ki:kkk^kkkkkitkk k k k "kk k k k k k k k i< k k k k kkkkk'kkkkkkk^kk 

* Reproductions supplied by EDRS are the best that can be made * 

* from the original document* * 

kkkk k kkk kirkkkkkkkkkkkkk-kkkkkkk kkk-kkkkkkkkitkitkkkk'kkkkk'kkk kkkk-k-kit-kkkkk it^k 



PERMfSSlON TO REPRODUCE THI 
MATERIAL IN MICROFICHE ONL 
HAS BEEN GRANTED BY 

TC D I r^"JCATlONAL RESOURCE: 
lf «X^ 3N CENTER (EBICt. ' 



Fair Ploy, Developing Self-Concept 
and Decision-Making Skills 
in the Middle School 



Decisions and You 

Teacher's Guide 



Byjon G. Mcssialas 
Project Director 

Florida State University 



Women's Educational Equity Act Piogrcaai 
U.S. Department o( Education 
T. H. Bell, Secretary 



D^sc^lmlnatlon Prohrbited" No person m the United States shalf. on the groundsofrace.^coJor or national origin, be 
excluded frorn particrpahon in, be denied the benefits of, or be subjected to discnmmation under any program or 
activity receiving Federal linancial assi^'ai ce. or be so treated on the basis of sex under most education programs 
or activities receiving Federat assistance. 

The activity whrch is (he subject of tfiis report was produced under a grant from the U.S. Department of Education, 
under the ausprces of the Wbmen's Educationat Equjty Act. Opjnjons expressed herein do not necessarily reflect 
the positron or policy of the Department. arxJ no official endorsement should be inferred 



Printed and distributed by WEEA Publishing Center, 1983 
Education Development Center. Inc., 55 Chapel Strttet 
Newton. Ivlassachusetls02i60 



\ 



Program staff: 

Byron G. Massialas, Director 

Kathryn P. Scott, Associate 

Melissa Wheeler, Production Coordinator and 

Curriculum Writer 
Nelle ^Vright, Field Coordinator 
Theo Mantzanas» Evaluator 



Acknowledgments . 

yve w^sn to acknowledge the assistance o* the many peopJe who helped develop and field*test the sjntt W© are 
9raie*ul for the cooperation of local sdiool personnel faciiitated through support ot Fatrview Middle School 
Adrian istrators Nick Nims and Mary Markm, Leon County School Administrators Acqudina HoweJI and Josre Spoed. 
and Florida State University Developmental Research Schoot Director Edward Veriuno 

We esp^ially appreciate thorough content review by Crtizens' Review Committer Members Evelyn B Marlta 
Donna Fnnks, Nancy BaMer, M L Bachman. and Jean IVtorani 

We wish to thank the ^ol^owlng tield.test teachers and consultants. 

Teacfiers 

Marge Brogie. Steve Orark. Bill Cunnrngham. Kathy Hubbard, 
fluss Landry, Hal Pitts. Clytie Warden, Ed Woodruff 

Rod Mien. Roberta Wootever. AJan Jories 

PfOtfucwon Siati 

Beth flaynOr. Edironal Assistant 

Dawn McQueen, Graphic Designer and niusirator 

Robert Swanson. JJfusirator 

Richard Wagener Paste- up 



' Contents 

Preface vii 



Introduction ix 

To YOU, th|^tudent 1 

PART I: DECISIONS ARE EVERYWHERE 

Lesson 1: What Are Decisions? 5 



X 

Lesson 2; Thinking About Family Deci.sions 17 

PART II: mKING INDIVIDUAL DECISIONS 

Lesson 3: Values and You 31 

Lfe3son 4: Value Conflicts 41 

Lesson 5: Your Choices and Their Consequences ♦ . . * 47 



Lesson '6; Fairness in Decisions /^l 

PART III; MAKING GROUP DECISIONS 

Lesson 7; Influencing Decisions 73 

Lesson 8; Group Decisions 83 

Lesson 9: Participation Skills 93 

Lesson IC: Participating in a Group Decision 105 

PART IV; DECISIONS AND r&UR LIFE' ^ 

Lesson 11: Making Individual Decisions 115 

Lesson 12: Practicing Group Decisions 121 

Unit Performance Test 127 

Answer Key to Unit Performan-^e Test 137 



ERLC 



V 



0 



Preface 



Cultural beliefs and attitudes about what it means to be female 
or male influence all of us. Recently, beliefs about what 
females can and should do have been changing. Beliefs about 
male roles are changing too* Students need an opportunity to 
examine themselves in a new light — and to make decisions about 
their lives. 

This program, Fair Play: Developing Self-Concept and Decision- 
Making Skills in the Middle School , has two main purpose:-.: to 
expand each student's female or male self^concept, and to in- 
crease each student's decision-making capabilities. Because of 
the recent emphasis on teaching basic skills in the schools, a 
third focus of the program is to improve students* academic 
abilities and skills Specif ically, the program goals are as 
follows: 

• To help students expand their self-concepc in relation to 
their female or male identity, including their role behavior 
personality traits r and occupational aspirations and 

^ expectations 

• To increase students' self -conf idence and participation in 
making decisions 

• To increase students' academic achievement by helping 
students change stereotypic attitudes toward particular 
content areas and alerting them to the relationship between 
subject matter and occupational opportunity 

Program units are a series of five student texts and six 
teacher's guides designers to ^supplement components of the 
present curriculum. In each of these units, students have the 
opportunity JfO discover information that can enable them to ex- 
pand their female or male sei f-concepts , Students are encouraged 
to examine stereotypes about what girls or boys "arc like" and 
what girls or boys "should do," Students then have the oppor- 
tunity to make personal and group decisions based on the 
knowledge they have gained* 



The units, which focus on specific skills, ire as follows 



♦ Decisions and You- 



12" lesson prerequisite decision-making 



unit in which students learn personal and group decision- 
making skills (student text and teacher's guide) 



• Decisions about Roles — a 20-lesson social studies unit in 
which students find out how roles chcince over time and how 

(student text anc''. 



students find out 
people can choose and define their roles 
teacher's gurde) 



« D ecisions about Language — a 20-lesson language arts unit in 
which students compare and analyze female and male language 
(student text and teacher ' s guide) 

* Decisions about Mathematics — an 18-lesson math unit in 
which students learn how to collect and interpret quanti- 
tative data while examining economic and career-related 
issues about females and males (student text and teacher's 
guide) 

♦ Decisions about Science — a 17-lesson science unit in which 
students examine female and male characteristics and 



behaviors in relation to genetics and environment 
text and teacher's guide) 



(student 



* ijec isions about Physical Activity — a 29-iesson physical 
education unit in which students participate in a physical 
f 1 tness program designed to improve students ' f i tness ski lis 
and attitudes toward physical activity (teacher's guide) 

The teacher's guide for each unit contains not only the student 
materials but also detailed annotations to aid the teacher in 
planni ng and presenting each lesson , 



I 

I 

I 
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Introduction 



This unit, recisions and YoU / is desicjned to develop decision- 
raaking skills in middle school students. 

Students in this age group are in the critical transition fr6m 
childhood to adolescence • Decisions and You addresses the need 
for middle school students to raake rational decisions for them^ 
selves by considering which academic courses to take, which 
role options to choose, and how and when to participate in 
family, peer, and community affairs. 

Although both boys and girls can improve their decision^raaking 
skills, research indicates that f eraales , especially, lack the 
declsion-raaking skills that are necessary In order to be an 
active citizen in today's society. Girls often display low 
self-confidenc^, a low sense of political efficacy, and limited 
expectations for participation in decisions that affect them in 
the horae, school, and work force. In short, girls do not view 
themselves as decision makers. Since women in today's society 
have more opportunities to be decision makers^ girls' self^ 
concepts must expand in order for them to take advantage of these 
opportunities. 

The 12 lessons in this unit are grouped into four parts (see 
Contents)* Part I, Decisions Are Everywhere, acquaints students 
with the notion that they make many decisions every day. 
Students are encouraged to observe what decisions are made by 
those around them; especially by their families, and to observe 
who makes them, how, and why. 

Part 11; Making Individual Decisions, introduces students to five 
skills used in making personal decisions: (a) getting the facts, 
(b) considering values; (c) cmsidering alternatives, (d) con- 



sidering the advanl^ages and disadvantages of each alternative; 
and (e) being^ ttiir * 

Part III; Making Group Decisions, provides students with the 
opportunity to learn ways to influence the decisions. of others 
and to bring about change in grci ^s through the use of nine 
participation skills* - ^ - 

V 

Part IV, Decisions and Your Lifi , presents situations in which 
students can apply their new skills to making both individual 
and group decisions* These summary lessons focu^ on areas of 
decision making that are directly relateS- to male and female 
self -concepts — areas such as career choices, role options for 
males and females; academic achievement, and possible'barr iers 
to full participation in society* 

TEACHING THE UNIT 

To implement t' „oe lessons, you will need an appropriate number 
of copies of the student text # a teacher ' s guide (which includes 
the Unit Performance Test and answer sheet) # and an Implementation 
Handbook * 

The unit is designed so that teachers can use it in one of three 
ways* First; the lessons can be used sequentially # on a daily 
basis, which will require four to five weeks* Second, the les" 
sons can be interspersed with the regular curriculum program over 
a longer period of time* Third, individual lessons or series of 
lessons can be used in conjunction with ^particular ^topics at ap^ 
propriate points* The way the lessons are used should be based 
on the needs of students * other curricula r priori ti<3s # and 
classroom time constraints* 



Because the unit is structured accordincj to a decision-making 
model, It is strongly suggested that the lessons used be 
sequenced to allow student involvement in all four decision 
phases. Otherwise, the decisions-making impact of the unit will 
be lost- A sample sequence for a class not using the entire unit 
might be two lessons from Part I, five lessons from Parts II 
and IlTf and one or two lessons from Part IV- In thisVay, 
students will have an opportunity to corrplete each part- The 
lessons chosen should work smoothly together, be appropriate for 
the particular level and age of the students, and relate to the 
present curr icul\m- 

As a guide to using the lessons with different levels of students, 
three possible approaches to the lesson are outlined under Teach- 
ing Suggestions in the Teacher Overview for each lesson. Level 1 
IS the minimal course;, activities at this level can often be oral 
instead of written, and the approach should allow relatively more 
time for re in f orcement - , Level 2 is the regular course - And 
Level 3 is the enriched course? the approach at^ this level often 
includes additional activities on the assumption that students 
can more quickly master the skills in the minimal and/or regular 
course and proceed to expand their skills in other activities- . 

In general/ Level 1 refers to sixth-grade students. Level 2 to 
^^venth-grade students, and Level 3 to eighth-grade students. 
However, the ability and motivation of children vary greatly 
from region to region and from school to school. Care should be 
taken to choose a level that seems appropriate for your par- 
ticular classroom. In many cases during field* testing, for 
example^ sixths-grade students easily worked through Level 2 
activities- Activities, then, should be scheduled ahd presented 
m the way that seems best for your class - 

Since the emphases of these materials is on the affective as well 
as the cognitive thinking -process , it is essential that you the 
teacher cr^^a^te a climate of accepf^anco in which the students feel 



froe to express a variety o*" viG\^?poin ts . in many instanctjs, 
questions iiivc no right or wronq answers, Eliciting from thu 
students their hon*^>st; thoughtful answers to those questions is 
necessary for the unit to be a success . 

You are encouratjed to make a special effort to ensure that a 
large proportion of both female and male i^tudents participate 
m the activities, discussion, and decision making. 

Many of the activities can be done by students individually. 
Sometimes the text indicates that an activity sliould bo done 
With partners or m small groups. In quneral, activities should 
be done in the way that seems most appropriate for your student'v 
and c lass room organi za tion • If ac t ivi ties are done i n sma 11 
groups, you should circulate throucjh the class to help groups 
that may have difficulty. (See page xvii for tips on small^yroup 
management. ) 

MATERIALS 
Student Materials 

In each lesson, students participate in a variety of activities, 
including reading the text and answering ques tions ^ wi th or wi thou t 
partners) , and participating in class discussions, smal 1-qroui^ 
..^^ 1 1 vi ties, and role playing. 

The evaluation exercise at the end of many lessons is caJled a 
Flight Check* Flight Checks nay be used as small quizzes for 
grading purposes, as tests if the evaluation activities foi 
several lessons are accur, jlated, or as self-evaluation activities 
for students' information only. Lessons in the first or last part 
of the unit do not have a Flight Check, since the main objective 
of these lessons is either exploration or pt;rsonal and group 
decision making. 

xi i 



Teacher ' s Guide 

The teacher's guid| contains the student '^ext and annotated 
materials for your use and convenience. Each lesson is preceded 
by a Teacher Overview that indicates the lesson's duration and 
purpose, student objectives^ teaching objectives, evaluation 
activity, special preparations, and backgroun<? information , Some 
lessons may need more time than that specified, depending on their 
level of difficulty, students* level cf involvement, and use of 
optional activities. In the teacher'? guidei the answers to 
student questions are included within each lesson* 

Unit Performance Test 

In order to determine the students' level of readiness before 
beginning the uniti you will need to administer the unit pretest 
(Unit Performance Test). At the completion of the uniti you should 
readminister the test to determine how much students have pro- 
gressed and in what areas they need additional assistance* The 
pretest/posttesti as well as the answers, is included in the back 
of the teacher's guide (see pp, 127-37), 

Implementation Handbook 

The Implementation Handbook is designed to assist the school — its 
faculty, students/ and administrators, as well as students* 
parents — in carrying out the basic goals of the Fair Play program. 

For your convenience^ the handbook is designed as a reference. 
Sections addressed to both teac'hers and administrators involved 
in the procjram include Program Goalsi Description of Units, and 
Program Evaluation, A section entitled Administering the Program 
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specifically addresses administrative concerns , while the section 
Teaching the Program contains material particularly useful for 
teachers ► 

You will probably make the most use of the handbook while you are 
planning implementation of the program. But keep it handy through- 
out, for use in clarifying particular aspects of the program* 



RESOURCES 

The following print resources were used in developing this unJ t 
and may be useful sources for teachers desiring further infor- 
mation. The audiovisual materials listed in this section may 
be used at appropriate points in the unit to heighten student 
interest and rei nforce learning + 



Print Materials 



Banks, James, and Clegg, Ambrose* Teaching Strategies for the 
Social Studies . 2nd ed* Reading, Mass*: Addison-Wesley , 
1977* 

Kurfman# Dana, ed * Developing Decision^Makinq Skill s. Was hi ng- 
ton, D*C.: National Council for the Social Studies, 47th 
Yearbook, 1977. 

LaRaus # Rogers and Remy, Richard* Citizenship Decision Making: 
Skill Activities and Materials {Grades 4-9) . Reading , 
Mass . : Addison-Wesley * 1978 * 

Massialas, Byron, and Hurst, Joseph* Social Studies in a New 
Era: The Elementary School as a Laborator y* New York: 
Longman, Inc* , 1978 . 

Rokeach# M. Beliefs, Attitudes, and Values . San Francisco; 
Jossey-Bass , 1969 * 

Shaver^ James P^# and Strong^ William* Facincj value Decisions: 
Rationale-Building for Teachers * Belmont, Calif* : Wadsworth 
Publishing Cow Incw 1976. 



XIV ^ * 



Audiovisual Materials 



Lis tings 



Nonprint Resources in Women's Educational Equity > Princeton, J . : 
Educational Testing Service, 1978, 243 pages. For Ga3e by the 
Superintendent of Documents, U,S* Government Printing Office, 
Washington, D.C. 20402. Stock number 017-0 80-018 36-5. 

Positive Images: A Guide to Nonsexist Films for Young People . 
Linda Artel and Susan Wingraf, 1976. 176 pages. Available 
from Booklegger Press; 555 29th Street, San Francisco, 
Calif. 94131. 

Women and Work — New Options: A Guide to Nonpriat Media . Linda 

Artel, 1979* 76 pages. Available from the Women's Educational 
Equity Communications Network, operated by the Far West Lab- 
oratory for Educational Research and Development, 1855 Folsom 
Street, San Francisco, Calif, 94103. 



Films 



Accomp M shed Women . 25-minute color film (1975) showing inter- 
VI A/s wi th six successful women, discussing such topics as 
the women's movement, affirmative action hiring, and child 
care. Rental $25. Available from Extension Media Center, 
2223 Shattuck Avenue, Berkeley, Calif. 94720. 

Beyond Black and White , 28--minute color film (produced by 

Motiva t iona 1 Media , 19 75) exami ning and chal lengi ng attitudes 
of prejudice against minorities, and exploring the work of 
affirmative action to counter such prejudice. Available from 
Avanti Films, 8271 Melrose Avenue, Los Angeles, Calif. 90046. 

Changing Images: Confronting Career Stereotype s* Richard Murison. 
16-minute black--and-white film (1974 ) tracing changes in 
attitudes about sex roles, as children participate in activi- 
ties to change attitudes. Rental $14, sale $30. Available 
from Extension Media Center, 2223 Shattuck Avenue, Berkeley, 
Calif. 94720. 

The Changing Role of Women . Color filmstrips (2) with records or 
cassettes presenting a discussion of equal opportunity, and 
the past and present contributions of women. Available from 
Scott Education Division, 104 Lower West Field Road, Holyoke, 
Mass- 01040 . 



Katy, Monica Dunj^ap, 16-niinute color film showing a 12-year-old 
"girl who assumes responsibility for her brother*^ paper route. 
Shows opposition she faces from paper boys and tae paper 
shack manager* Rental $18, sale $225* Available from BFA 
Educational Media, 2211 Michigan Avenue, P,0* Box 1795, 
Santa Monica, Calif, 90406, 

Other Women, Other Work , Joan Churchill and Janie Kennedy* 

20-minute color film (1973) showing women working in stereo- 
typically male occupations. Available from Extension Media 
Center, 2223 Shattuck Avenue, Berkeley, Calif, 94720, 
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xIPS ON SMALL- GROUP MANAGEMENT 



Although getting students to work in small groups can be frustrat- 
ing for you and sometimes unproductive, it can also be rewarding, 
both socially and academically, for your students* Here are some 
suggestions to help you and the students have successful experi- 
ences with small-group work. 



A dvance Preparation 



Make sure you know exactly what yota want students to accomplish 
in their groups, and make sure you have enough materials for 
each group. 



Organizing Students into Groups 

In general, assign students to groups instead of allowing them to 
choose their own. This way, you will avoid the prospect of cliques 
working together all of the time, some students being left out, or 
all of the high achievers or low achievers being in one group* 
You can assign students in one of two ways; (a) randomly group 
them, having them count off or having them choose cards marked with 
numbers or symbols for each group; or (b) arrange the groups so 
that they are balanced for race^ sexx skill levels and compati- 
bility * 

When you randomly group students or balance the groups, explain to 
the students why they are doing small-group work: ' You want them 
to learn how to work with one another^ respect one another, and 
learn from one another; you want them to get to know everyone 
else in the class? and- you want them to work seriously on the 
problem at hand* Emphasize that working in groups is an extremely 
important life skill. Be sure to let students know that you do not 
expect them to be perfect at group work at the beginning* It 
takes practice and certain skills. It's serious businessl 
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Make sure the students know exactly where each group is to work- 
Put three to five students in each group* The groups should be 
small enough so that everyone can easily participate* 



Guidelines for What Happens in the Group 

Be firm and explicit about what you expect from the students* 
Establish rules for group work and make sure everyone understands 
the rules* Have the students help you in establishing these 
limits for effective group work* Emphasize that everyone is ex- 
pected to contribute to the group and to listen respectfully to 
every other group member's ideas. 

Be sure to tell students specifically what you expect them to 
produce from their work in the group* 

You can assign a group leader, tell the group to choose one, or 
simply allow a leader to emerge within each group* you may choose 
each of these strategies at different times* It is often helpful 
to have a group recorder* 

Set a time limit for the work. If you expect the students to 
accomplish several things, break up the task into small tasks and 
time segments- You might say: *'I want each group to list at 
least three reasons that so few women work as physicists* You have 
five minutes to complete this assignment* When you have agreed on 
three reasons, I will give you the second part of your assignment. 
Okay, your five minutes begin now*" Then circulate among the 
groups. Help groups if they need it and be ready to hand them (or 
verbally explain) the next, part of their assignment when they are 
ready- As much as possible, keep to your time limits* Sometimes 
you will need to extend the limit if you have underestimated the 
difficulty of the assignment or students' degree of interest in it. 
When you allow more time, set another specific limit* 
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circulate ^ng the groups^ and interact with them. If a group 
is having problems^ try to help by providing hints, asking ques- 
tions# or giving feedback about how the group members are working 
together* 

Provide students with instruction iai ways to cooperate^ come to 
agreements generate ideas # solve conflicts * assume responsibility, 
and respond to one another* Discuss and have students practice 
the following productive group behaviors: (a) giving ideas and 
information; (b) encouraging other group members to share by 
asking them for information^ ideas# opinions^ or feelings? 
(c) actively listening; (d) clarifying and making connections; 
and Ce) checking to see if the group agrees on an idea. 

Collect the results^ or have the students share with the class the 
results of their group work. Be sure to have a procedure for 
students to follow in cleaning up and in returning any materials 
used. 

Evaluation 

TO emphasize the importance of group work, you can assign grades 
based on students* efforts to work together and the excellence of 
their product. Group cooperation and responsibility to the group 
can be rewarded by assigning to all students in the group the same 
grade. Provide frequent opportunities for groups to evaluate how 
their members have worked together. In addition^ provide students 
with feedback about how you think group members have worked 
together . 
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Decisions Are Everywhere 



Part I 



TEACHER OVERVIEVJ FOR LESSON 1 



Duration: One or two class periods 

Purpose: To help students understand the concept of decis ion 
and understand themselves as decision nakers 

Student Objectives: 

^ ♦ To identify examples of individual and group decisions 

• In given s ituat ions , t® ident i fy dec is ion nakers and oeoole 
affected by decis ions 

* To define the word decision 

Teaching Suggestions: 

Level 1: Activities B and C, orally; Activity E (or 
Activity A); Activity F 

Levels 2 and 3: All activities (Activity E, optional) 

Vocabulary: Alternatives , decision, individual decisions , group 
decis ions , a f f ect 

Evaluation Activity: Activity F (for general information about the 

use of evaluation activities, see page xii) 

Special Preparations: For Activity E, you will need to have on 

hand enough magazines for the class* You 
may have one magazine for each student or one 
magazine for each small group of students 

Background: 

The following are the main points of the lesson* Make sure 
to emphasize them as often as appropriate* 

• A decision is a choice among alternatives. 

• Everyone is a decision maker, 

• Both individuals and groups make decisions and are af- 
fected by decisions* 

• A personal decision is a decision that is made by an 
individual and that affects mainly that individual* 

• A group decision is a decision that is made bv a group 
or that affects that grouP, 
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Lesson 1: What Are Decisions? 



Activity A (discussion): 
Decisions^ decisions 



To help yourself to think about decisions, 
try to remember television or magazine ads 
you've seen. For each ad, discuss the 
following questions; 



A-1 What decision is the ad trying to get 
you to make? 

A-2 What decision could you make instead? 
For example, what other products could 
you buy instead of the one being 
advertised? 

A"3 Is anyone in the ad making a decision or 
telling you about a decision he or she 
made? If so, explain. 



A-1 U^uallV. the ad i£ trying to get the 
vtewer or reade/ to buV n Product. 

A-2 V^rietV of antwert 

Often* the ad emPloVs a testtmo- 
nial str^tCQV in which someone 
explains "why 1 ^whched to 
IpToduct) /* Some thow the 
decrspon^aking 'Process {coffee, 
deierQent). )nthe$e-eds. a person 
\i asked to try out three brands 
(alternatpves) and choose the one 
he or she tpke; the best. 



A"4 What products try to' get the attention 
of only women or only men? Why? Is 
this good or bad? 




Activity B; 

Your own decisions 



What is a decision? Are you a decision maker 

Well, think of it this way: when you get up 
in the morningi you must decide what to wear* 
You probably have several choices* For 
example^ you may have jeans i a dress-up 
outfiti and a wool suit* These are your 
alternatives * As soon as you choose one of 
themi you will have made your decision* 

Some time this week, you will probably decide 
what to watch on television* You may have 
several alternatives/ or choices — si^ch as a 
comedyi a movie, or a talk show* Your deci- 
sion will occur as soon as you choose one of 
■your alternatives* 

As you ca^n see, a decision .involves choosing 
one alternative from a set of alternatives* 
Aj ternatives are all the possible choices in 
a decision situation • 
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Some decisions take very little thought. 
These decisions are almost Like habit. For 
example! you probably don't spend much time 
deciding what television program to watch. 
Other decisions require much thought. Most 
people probably think carefully about which 
new car to buy. 

Think about your role as a decision maker. 



D-1 Here are some common questions that 

require decisions, "Fco: each onei make 
up three alternatives , Be specific. 
That is, list actual programs, clothing, 
and so on, 

♦ What will I wear today? , 

♦ Whom do I want on my team? 

♦ Which television program do 1 want 
to watch tonight? 

♦ What will I eat for lunch today? 

8-2 List two other questions that you make 
decisions about during the week, 

B'-S List three situations in which your 
parents have to make decisions. 



B'1,e'2 VanetV of answers 

6<J S^implc an$vgef$. what cat to buy, 
what groconet to buy, where to 
l^ve, where to work, who witt do 
the chores, for whom to vote 




Lesson 1 



SENATES 




Decisions can be made by an individual or by ^ 
a group. Decisions that are made by only one 
person are individual decisions . Examples of 
these are; what to wear, what individuals to 
choose for friends i and how much time to spend 
on your homework- 

A group decision is made by two or more 
people ^ The U,S* COngressi for ^^xample/ 
makes group decisions- The senators and 
representatives in this group decide what 
laws to pasF* These laws are group deci- 
sions. Your school's student council also 
makes group decisions- 

A group decision is also any decision that 
directly affects (changes) a group * Some^ 
timesi one individual may make a decision 
that affects a group of people- For example i 
most decisions made by a juHge or by the 
President affect many people, as a results 
these are called group decisions . Your 
teacher has probably made some decisions 
about rules for your class- These decisions 
are group decisions because th*y affect the 
whole class * 
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Some- decisions are both ah individual and a 
group decision. For example; any time you 
vote; you make an individual decision — and 
you also take part in a group decision. 
Remember — all the votes must be counted for 
a decision to be made! 

B"4 List three examples of individual 
decisions • 

B-5 List three examples of group decisions. 

Activity C; 

Decisions affect people 



To affect means to change or to have 
consequences * You can tell v/hom a decision 
will affect by seeing who must take the 
consequences (results) of the decision. 

Some decisions you make probably affect only 
you. For example, you may decide to eat 
candy for lunch instead of vegetaoles- Only 
your stomach will take the consequences of 
this decision. Only you will be affected. 

However, some of your individual decisions 
affect others. If you decide to talk in 
class , who is affected? Obviously, everyone 
who can hear you is affected by your decision 
to talk. 



8-4 Sample answers' what to wear, 
what to GQi, how to behave m class 
(This last example could also be a 
group decision, smce someone's 
behavior may affect the entire 
g^oup.) 

B 5 SamPie ar^swers sludeK council 
ejections, any decisions made by 
two or more PeoPle. committee 
decisions, family decisions 



Lesson I 



Cartoon A 

C l Whether to watch television or 
road ^ book 

C7 TheboV 

C'3 To read the book, to watch 
television 

C-4 Individual 

C-5 TheboV 



Who is affected by the decisions of the U*S. 
Congress? Everyone in the United States is 
affected. Sometimes other countries may be 
affected- In other words, everyone must obey 
the laws or take the consequences* 

To find' out more about who is affected by 
decisions, look at the cartoons that follow* 
Then answer the questions above each 
cartoon- 

C-1 What decision is being made?' 

C"2 VJho is making the decision? 

C"3 What are two possible alternatives for 
this decision? 

C-4 Is the decision an individual or a group 
decision? 

C-5 Who is affected by the decision? 
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C-6 What decision is being made? 

C-7 Who is making the decision? 

C-8 What are two possible alternatives for 
this decision? 

C"9 Is the decision an individual or a group 
decision? 

C-10 Who is affected by the decision? 




Cartoon B 

C*6 Whether or not to h»re the apph- 
cam (tnan) for the job 

C7 The employer (woman) 

C^S To hue the apphcant, not to hire 
the applicant 

Croup, $mce the deci$'on thrill 
affect everyone in the company 

C^10 Mamly the apphcant {\i the aPPJr 
cant acc«^pt$ an offer, the decrsion 
affects the entire company I 

A^ictitionat oue^tica. H the 
employer dectdes to hire the 
applicant, what decj$ion thrill the 
applicant have to m&ko7 
Ansifver whether or not to accept 



Lesson I 



Cartoon C 

C-11 To whom 10 throw the ball 

C-12 The boy with the ball 

C-13 To throw it to the girL to throw 
It to the boy 

Cm Goth an individual and a grouP 
deci$ton . 

C.t5 TUe eniire team 



C-11 What decision is being made? 

C-12 Who is making the decision? 

C-13 What are two possible alternatives for 
this decision? 

C-14 Is the decision an individual or a group 
decision? 

C-15 Who is affected by the decision? 
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C-16 What decision is being made? 

C-17 Who is mak\ng the decision? 

C-18 What are two possible alternatives for 
this decision? 

C-19 Is the decision an individual or a group 
decision? 

C-20 Who is affected by the decision? 




Caf tooo 0 

C-16 For whvm to vote 

C-17 The woman 

C-18 To vote fflf or ^g^ in^ f 

C*19 Both an individual and a group 
(the rndivrduel ha$ decided for 
whom to vote, but all votes must 
be counted for a decision to be 
made) 

C-20 The electorate 



Lesson 1 



Activity D: 
Class wrap-up 



D-2 Almost everVone, mdudmg 
H> I Id ten, makes decisioos 

0-3 Sample answers thinking o* 
alternatives^ finding out related 
rnformation. considerrog the ad 
vantages and disadvantages of each 
alternative,, understanding what i« 
important in this choice, being 
realistic if\ making a final decision 



D-1 Discuss your answers to the question 
in Activities B and C. 

D-2 Can you think of anyone who does not 
make any decisions? 

D-3 What do you think is needed to make a 
good decision? 



Activity E: 
Decision makers 



E-l Make a collage of decision makers* 

£-2 Present your collage to the class or 
small group. 

Explain which decisions are made by an 
individual and which are made by a 
group. 

E-4 Explain who may be affected (changed) 
by each decision* 



ERIC 



3i 



14 



Lesson I 



Activity F; 
Flight check 



Did you understand this lesson? To find out, 
answer th'^ following questions without looking 
back at the lesson. Then, your teacher will 
help you check your answers. 

F-1 Are you a decision maker? 

F-2 In your own words, define zhe word 
decision . 

F^3 Look at the following illustration: 



F.I Yes 

F-2 Aoswei shouJo include idea of 
meking a choice among atternati^res 

F*3 a. whom to tave 

b superwoman 

c. to save the baby^ to save the 
hiker; to $ave both ti possible, 
to do nothing 

baby« hikor 




a. 
b. 

c * 



what decision is being made? 
Who is making the decision? 



What are four possible alternatives 
for this decision? 

Who is affected by this decision? 
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TEACHER OVERVIEW FOR LESSON 2 



Duration: One or two class periods 

Purpose: To involve students in a familiar area of decision 

making — the family — and to introduce the concepts of 
authoritarian decision and democratic decision 

Student Objectives : 

• In given situations^ to identifv family decisions and 
generate alternatives 

♦ To identify examples of authoritarian decisions and deiPO"* 
cratic decisions 

Teaching Suggestions: 

Levels 1 and 2: All activities except Activity E; may 

wish to do Activities B and/or C orally 

Level 3 : All activities 

Vocabulary: Democratic decision, authoritarian decision, adult 

control, adult authority, male adult control, female 
adult control 

Evaluation Activity: Activity F (for general information about the 

use of evaluation activities, see page xii) 

Background: 

The following are the main points of the lesson* Make sure 
to emphasize them as often as appropriate* 

♦ Authoritarian decisions are decisions that are con- 
trolled by the leader{s) of a group — or by the Person 
or persons in authority* 

♦ Democratic decisions are decisions that are shared 
among members of a group* 

♦ Authoritarian and democratic decisions are each some- 
times appropriate in most families* 



Lesson 2; Thinking about 

Family Decisions 



Activity A (discussion); 

Who makes family decisions? 




who makes decisions for your family? On the 
boards your teacher will draw a chart like 
the one on the next page* For each decision, 
the teacher will tally the class's responses to 
find out who makes these decisions in your 
family. Then, discuss the questions that 
follow the chart* 
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Family decision CKart 




Mother 


Father 


Both 


Parents and 


Children 




only 


only 


parents 


children 


only 


TvlluL lUUU LU UUV 












W'ltrtt -rttPrti-^tt Tt'd 111 11./' 

» nar rurnJiurc to ouy 












W rmt Car \o Duy 












What to cook 






















f. — 


When the children should 
go to bed 












Where to go on vacation 












What television shows to wateh 












When to do homework 












Others I 













A 1 The ifaditjonai role of mothers 
in our societv has been to make 
decisions about the day to^ay 
running ot the household Such 
decisions include whet food to buV, 
whaT to cookn who should do 
chores and when to send the 
children to beO Now that more 
mothers 3*o working, their tleci- 
sion role IS changing 

A 2 The iradj:-onal role of fathers 
in our society has been to make 
decisions about large expenditures 
such as Pofchasing a house or car. 
Of going on vacation However, 
nOw thaf more mothers are 
//Ofking, the decision role of 
'afhers is changing 

A'3 In many ramihes in which bofh 
spouses work ouisidc the home, 
roles are often m conflict, espe- 
Ct<>lly when one sPouse is unwilling 
to Share household chores To 
resolve role conflicts, some couples 
are agreeing to sha/e household 
chores and family care 



A-1 Are some decisions made mostly by 

mothers? Which ones? How can you ex- 
plain why mothers make these decisions? 

A-2 Are some decisions made mostly by 

fathers? Which ones? How can you ex- 
plain why fathers make these decisions? 

A" 3 How does working outside the home 
affect who makes which decisions? 
Think about who would make the deci- 
sions if both parents worked, and who 
would make the decisions if only one 
Darent worked* 
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Activity B: 
Choose a family 



This activity is about two families who must 
make some decision^. First, read about the 
Baker family- 



TheBaker Fanruly 

The BaKer family is made up of three 
people: Lynn, a mother; Vera, a grand- 
mother; and Lesley, Lynn's 12-year-old 
daughter- 
Lesley is very popular at school- 
She spends a lot of time after school 
with her friends- She is having sO 
much fun that she doesn't have any time 
left for homework- During the last 
quarter, her grades were mostly Ds and 
Fs . Her mother and grandmother are 
very upset. 




What decision does the Baker family need to 
make? You can find out by asking what 
problem the Baker family has. Their problem 
is how to get Lesley to earn better grades ^ 
They must make a decision about how to solve 
this problem. In making this decision, they 
have several possible choices, or alternatives* 
Some of these alternatives might be; 

• Grounding Lesley until her grades start 
improving 

• Helping Lesley do her homework 

• Hiring someone to help Lesley understand 
her homework 

• Encouraging Lesley to decide to improve 
her grades so she can get a good job 
some day 

Who do you think should make the decision? 
That is, who should choose the best alterna- 
tive? You may think that Lynn and Vera 
should make the decision together* You may 
feel that all three members of the family 
should make the decision. Or you may thin}^ 
that Lesley should make the decision. 

Carefully read the family description that 
follows* As you read, think about what 
problems the family has and v*h;.t their 
alternatives might be* Then answer questions 
B-1 through B-3* 
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The Creasy [^injly 



The Creasy family is made up of 
four people: DeWayne, age 46 — husband, 
father, and professional writer; 
Carlotta , age 45 — wife t mother, and 
accountant; Joanna, age 13; and Tony, 
age 11* 

They live in the suburbs in 
Connecticut* They have some problems. 
Carlotta feels overworked* After 
working all day, she still has to cook 
and clean at nigbt* D eWayne is 
worried because the house is never 
quiet enough for him to do his writing* 
Joanna is upset* She loves science, 
but her high school counselor suggested 
that she take home economics instead* 
Tony feels that bis parents are too 
strict* He is not allowed to go out 
after 10:00 p*m*, and he is not allowed 
to visit his friends on weeknights* 
Also^ he and Joanna have to do the 
dishes every night. 




B-1 What is One decision that is facing 
the Creasy f ami ly? 

B-2 Think of two alternatives for this 

decision (in B-1) and write them down. 

B^3 Which family member (s) do you think 

should make the decision? Explain why 
you think so,, 
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6-1 R>»ibl^ deci$ion$ ^row to share 
tasks $0 that Carlotta cjoesr^'t 
overwork 8<J; how to provide more 
quiet for DcWaVne; how to cour^scJ 
^ar^na about what courses to take, 
what {\i anvthmg) to do about 
Tony't problem 

B-2 Variety of answers 

6-3 §liidontsmaV think the "man" of 
tlio home 01 Uie "head'' of the 
hob$c should make air the 
decision*. The next activity witi 
help them explore the idea of 
democratic vs. authoritarian deci- 
sion making in families. 



Lesson 2 



Activity C; 

Democratic and authoritarian decisions 



Families can have either a democratic or an 
authoritarian decision-making system — or a 
mixture of the two* 

Democratic decisions are shared among members 
of a group. 



Authoritarian decisions are not shared. 
Instead, they are made by one person or a 
few persons in a group* 




People generally agree that there is a time 
and place for both authoritarian and demo- 
cratic decisions. Do you think ^ tax raise 
should be an authoritarian decision or a 
democratic decision? Because a tax raise 
affects everyone's pocketbook, most people 
in the United States would agree that a demo- 
cratic decision would-be best. They would 
make this decision by voting- 

In families, authoritarian decisions are 
often best. Your father or mother wouldn't 
wait to take a family vote about whether to 
get your little brother out of the middle of 
the street. Neither would your parents ask. 
you how much money they should spend on a 
'^ew car. These decisions are usually made 
' by the adults who are in charge of the 
family , 
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Often in families, democratic decision making 
can also used. For example, the whole 
family might decide where to go on vacation. 
In that case, the decision would be demo- 
cratic. 

Usually, family decisions are controlled by 

adults. This decision-making system is 

called adult control or adult authority ^ 

Families cap also assign authority according 

tb whether a person is male or female. For 

example, in s'ome families, all important 

decisions are made by the male adult. In 

this case, the family uses mal e adult contr ol, 

f ' ^ ■ 

If female adults make, the decisions, the 

* ^ 



family uses female adult control > Xater you 
will think about which kind of authority is 
the most fair in certain situations. 




23 



Lesson 2 



Read the 10 attitudes (C-1 through C-10) 
listed below. For each attitude, decide 
which kind of family decision-making system 
it best describes; 



a. Adult control (authoritarian) 

b • Male adult control (authoritarian) 

c. Female af3ult control (authoritarian) 

d. Control by the person who makes the 
most money (authoritaria^n) 

e- Decision shared by adults and 
children (democratic) 



Write the letter — a, b, c, d, or e — i -^xt to 
the attitude ; 

Children should not be allowed to make 
decisions. Parents sh^'^uld make all the 
decisions* 

Most of the important decisions should 
be made by the father. 

Most of the important decisions should 
be shared by all of the adults. 

Children should be allowed to help adults 
make as many decisions as possible. That 
way, the children can get practice in 
decision making* 

The person who makes the most money in 
the household should make the decisions. 
After all, if he or she weren't working, 
the family couldn't exist. 

Family members who cook and take care of 
the household are doing just as much as 
those who are making money- Therefore, 
everyone who helps the family in any way 
should have a part in making the decisions. 



CI a 
C'2 b 

C4 0 



C'5 cl 



c-i 

C-2 
C-3 
C-4 



C-5 



C-6 
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C-7 If a husband and wife disagree, the Mb 
husband should make the final decision* ^ 

C"8 If a husband and wife disagree^ the * 
wife should make the final decision* c-ioe 

C-9 If a husband and wife disagree, the one" 
who has the most infonnation should make 
the decision* Sometimes the wife is 
more qualified to make the decision. 
Sometimes the husband is rore qualified 
to make the decision* 

C-10 Families should try to make sure that 

everyone, except for very young children, 
is responsible for making at least a few 
decisions. 



Activity D: 
Class wrap-up 



D-l Discuss the decision your group chose 
for the Creasy family* Who made the 
decision? Was it democratic Or 
authoritarian? 

D-2 Look at the chart in Activity A. Which 
decisions were mainly authoritarian? 
Which were mainly democratic? 

0-3 Some people believe the "man" of the 
family should make the most important 
decisions. Do you agree or disagree? 
Why? 



D'l V3r»ety of answers 

0>2 Variety of answers 

0-3 This 3 trar*»Uon question for 
future lesson* ori female and 
male roles and stePs to decision 
makin9> Students may respond 
that men should make more Impor* 
tant decisioit) than women because 
they are "he^d of the household/* 
Point out that some men may make 
better decisions than some women 
in certatn situations, but that not 
all men can make better decisions 
than all women. Both females and 
males, adiilts and children, can 
ream ^o make good decisions. 
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Activity E: 
Role*play 



Role-play one decision that the Creasy family 
or your own might make- Have the class guess 
whether the decision is authoritarian or 
democratic* 



^ Activity F: 
night Check 




P-1 Democratic 



Did you understand this lesson? To find 
out, answer the following questions without 
looking back at the lesson- Then, your 
teacher will help you check your answers. 

Decide whether each of the following 
decisions is authoritarian or democratic* 



F-1 The family voted to go to the beach 
for vacation* 
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F-2 Father decided that the family would f.2 Authoritarian 

not own a television. f.3 Demo«at,c 

F-3 Susan and her parents selected her F4Aothor.taf.ar> 
clothes togethnr. 

F-4 Whenever Shawn and C:irol disagreed, 
Shawn made the final decision. 
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Making Individual Decisions Part ii 



TEACHER OVERVIEW FOR LESSON 3 



Duration: Two or rnore class periods 

Purpose: To help students explore their own values and see how 
values relate to decisions and actions 

Student Objectives: 

• To classify actions according to the values they suggest 

• Given a set of value categories, to rank order them 
according to personal preference 

Teaching Suggestions: 

Level 1: Activity B (B-'l, orally); Activities E 
Levels 2 and 3: All activities 

vocabulary: values 

Evaluation Activity: Activity E {for general information about the 

use of evaluation activities, see page xii) 

Background; 

The following are the main points of the lesson* Make sure 
to emphasize them as often as appropriate* 

• A value is a standard of worth by which people judge 
things. A person's values show what that person thinks 
is good or important. 

• The actions (decisions) of a person often reveal the 
person's values* 



• In our society, women and men are often socialized to 
have different values and to do different things. 

• People's values vary because they develop different per- 
sonalities and are socialized differently. 

• A person may prioritize values differently in different 
situations . 

While there is dispute among educators and social scientists 
about the exact definition of values # Shaver and Strong 
(1976) suggest the following definition as a useful one: 
Values "are the criteria by which we judge 'things' (people, 
objects, ideas, actions, and situations) to be good, worth- 
while, desirable; or, on the other hand, bad, worthless, 
despicable, or somewhere in between these extremes*" 
M. Rokeach (1969) defines a value as <^ " ^-^YP^ of belief cen- 
trally located within one's total belief svstem, about how 
one ought or ought not to behave, or about some end state 
or existence worth or not worth attaininq." 



Cont inuoci 
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Often people confuse values with value judgments* When 
one applies a value to make a judgment about a particular 
action, idea, person^ thing, or situation, that person 
makes a value judgment (Shaver and Strong, 1976, pp* 15-16)* 
For example, the statement that "students should come to 
class on time" is a value judgment which may derive from 
the values of punctuality, classroom order, or self-worth 
(of teacher) , While one can make many, many different 
value judgments, there are relatively few values upon which 
they may be based* 
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Lesson 3: Values and You 



Activity A: 
What ore values? 



A-l Write a paragraph that describes one of 
your best friends. In the paragraph, 
make sure to write why you like this 
person. {You do not need to name the 
person • ) 

A"2 Your teacher will ask some students to 
read their paragraphs* As they are 
read, your teacher will list, on the 
board, words and phrases that are used 
to describe that person. (Ori your 
teacher will ask you to list those 
words and phrases*) 

Values are things people think are good 

iinportanc * Look at the words and 
phrases* What value (s) does each one 
show? 



Activity A For A'2, Ii$t words and 
Phrases from student$' paragraphs 
such as "(ends me money,'' ''re- 
members my birthday," "»s a 
dood football pfayer Then m 
A'3, help students determine what 
that phrase might $how about the 
writer's vaJues- For example, the 
Phrases above show ihat the writer 
may value generosilV, friendliness, 
and skill in sPorts 
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Activity B: 
Actions and values 



Activity B Po^nl oyt Students that 

valued For c^tample, most people 
qo (o college 10 get mformatio^ 
and to enable them to make mor>' 
ev if> the future. 



Many of your actions involve decisions. For 
example! you may decide to buy a pair of 
skates instead of new clothes* Or you may 
decide to swim instead of watch television* 



Someone can tell a lot about your values by 
looking at your a.':tions* Your values are 
what you think is good or important . So if 
you read the newspaper ofteni you probably 
value knowing what is happening in your city 
or country. You may also want to take 
actions as ^ result of your reading* You 
can state your value in a general way* Your 
value is having information . 

Ofteni people's actions are based on more 
than one value. For example; many students 
study hard so they will be ready for college 
But they may also want good grades to please 
their parents* As ^ results sometimes it is 
difficult to tell what people's values are. 
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In B"l are listed eight valuable things** 
They are stated in a general way* With each 
one are examples of actions that could show 
the value* (Remember, the actions in each 
category can also show other values*) 



B-1 For each category listed, add another 
action that could show the value- 



6-1 3. taking a nap when sleepy, 
eating good food 



a^ 



Value; feeling good (being healthy 
and happy) 



Actions tha t could show this value 
getting plenty of sleePf watching 
television for pleasure^ doing 
what you want to do 



b* Value: having friendship and lov 



Actions that could show this value : 
giving birthday presents to your 
friends, being friendly 

c. Value: having information 

Actions that could show this value : 
getting an education^ reading the 
newspaper for information 

Value: having skill or ability 

Actio ns that could show this value : 
taking a cooking class, doing 
homework/ goina fo a trade school 
or to college 




b imihfig, helping your friend 
acconDPh^h ^mething, doin9 
activities Vour fr»cf*d 

c asktng a tot of Que^tton^, spend- 
ing tirtie in the library, trVing 
10 do well tn school 

d developing skill sports, study- 
ing very hard to make good 
grades and develop academic 
abUitv 



*Atlfti^t<:d from Arnsp»g<:r, V. Clyde; Ruck<:r, W, RayFaiid Creas, K^ty ^ 
f\'T%on<iiuy tn Houal Procvs\, Dubuque, Iowa; Kendall/Hunt Publishing 
OtrTipany, I 969, 
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e koe*>m9 promises, doing your 
part ot group work, Ijemg 
dependable, arrtmg oi> tinne 

i buv*n<) clothes, buying a car, 
tnvcsttng in stocks 

£j trying to hold Political off*c«, 
t^cif. I a good joador 

h i^etti 1*) your name in the news- 
paper H beio^ IruStv^orthV, t'■V*n^3 
to "ije the best" 



Value i having wealth or material 
goods 

Actions that could show this value : 
choosing a career in which you 
could make a lot of moneys having 
two jobS; saving your money* getting 
a good education 

Value: having power over others 



Actions that could show this value : 
becoming a manager, being able to ^ 
influence people 

Value: having respect or recognition 



Actions that could show this, value : 
trying to become Presidents 
get ting all As , wi nni ng a pri ze 
or ribbon, being captain of the 
team, being put in charge of 
something 
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To find out more about how actions show 
value, read the following story. As you 
read it^ try to decide what Diane values. 




Lesson 3 



Diane is 14 years old. She is 
interested in science. She also likes 
to make pottery. Often, she spends 
her free hours reading about insects 
or writing poems* 

Her rcom is somewhat messy, but she 
doesn't want to spend her time clean- 
ing 'it. She doesn't watch much tele- 
vision* She would rather play with 
her bulldog, care for all. her • plants , 
read, and write. 

She is very picky about her friends* 
She prefers to have one or two very 
close friends instead of many friends 
who are not very close* She enjoys 
being alone sometimes — just to think 
about things* 

Diane is looking forward to going to 
Africa when she is older, to collect 
some information abqut African insects* 



8 2 Sciencen pottery. itudYing trisects, 
writing Poems, plavtng wtth her 
buJrdog, tdktr^g carft q\ Plants, 
being bv herself, Kaivtng a few dose 
f nends, traveting 

6'3 Science (feehng good and/or having 
information), pottery (feeling good 
and/or having skill or ability)' 
studying insects (having informa- 
tion): writmg poems. Playing wUh 
her bulldog, taktng care of Pfants, 
being by harsalf. travottng (feeling 
good, having information, having 
respect or recognition); havmg a 
few close friends (ffiendsKIp) 



B-2 List the actions that seem to be 
important to Diane, 

B-3 Next to each action, write a value 

that the action shows* Use the list 
of values from B-1* 
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Activity C: 

Thinking about your values 



C-l Listed again, below, are the eight 
general values* Rank^order them 
according to your values* To do this, 
put a 1 by the value you think is most 
important, ,a 2 by the next most impor- 
tant value, and so on* 

a*- feeling good (being healthy and 
happy) 



b* 
c * 
d* 
e . 
f * 

h. 



having friendship and Ic 
having information 
having ski 11 or abili ty 
being trustworthy and responsible 
having wealth or material goods 
having power over others 
having respect or recognition 




C-2 Form a group with three or four other 
students and compare your rankings. 
Discuss your reasons for the rankings* 
After the discussion, rank your values 
again* 



C*tX'2 Varmiy of 3n$wers 
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Activity D: 
Class wrap-up 



Discuss your answers for Activity C 



0 1 VtirietV anSwCfS 

0*2 Sample answers A person coutd 
^obtam fner^dshiP through trust- 
worthmeii or resp^ct. A person 
COM *'feel good" because of 
fneadi A per^n cou(d be re- 
spected or have POwar because she 
or he has so mtich m form at ion, 

D'3 Ves. If a person values respect, and 
sets It as a goaU she or he is more 
l»keiy to obtair) that valuable thing 
Values are standards, and as such, 
most humans are working toward 
them 

0-4 Ves In or^e situation, vou might 
have to choose between havrn9 
jr^formatton ar)d friendship, or be 
between friendship and pov^er over 
others On the |ob, people might 
prefer power At home they may 
prefer friendship— or vice versa^ 

0-5 a. Feeling good 

b Material goods 

c Because they are (and have 
been' ^ different situations 
and because they value dif- 
ferent thing? 

Different wavs oi socializing girls 
and b£>vs often result in differences 
in what each thinks is important, 
Vou may find that the values girls 
choM as most important were bei^g 
happy ar)d healthy, having 
friendship and iove, and/or being 
trustworthy, the boys may be more 
likely to ronk having skiEt or ability, 
having wealth or material goods, 
otid having rejPect or recognition 

Qiscuss group differences, if any, if) 
your class Ask Are some of these 
values really better than others? 
Or are they all important to a good 
life> Pomt out that this is a hst of 
core values :hat most Americans 
agree are important (or eveiyone. 

Ask Is It okay tor females to value 
having respect or recognition^ Hav-. 
■ng skitl or ability^ Having power 
over others^ Ask is it okay (or 
m«^ies to value friendship and love 
artd being trustworthy^ Slicit from 
students r^onstereo typed examples 
. of each valu^such as a woman who 
values her pubhc leadership posi. 
tion partly because of :he resulting 
power and recognition, or a man 
who values the time he spends 
^luring the day taking care ot his 
children 



D-1 How many people changed their rankings 
after discussing theia in a group? 
Explain your changes. 

D-2 Which valuable things could you use to 
obtain other valuable things? Explain. 

D-3 Can people use their values as goals? 
Explain, 

D-4 Can you prefer different values at 
different times? Explain, Is it 
usually easy to tell what a person's 
Values are? Explain* 

D-5 a. What value might a sick person 
rank as number 1? 

b. What value might a very poor 
person rank as number 1? 

c. Why do people rank values 
differently? 

D"6 Compare the top three rankings for 

girls with those for boys. Were they 
different? Vf sOf how? Why? Should 
girls and boys have the same values 
or different values? Explain. 
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Activity E: 
Flight check 



Did you understand this ie'?son? To find 
out, answer the following questions without 
looking back at the lesson. Then, your 
teacher will help you check your answers • 

Think about the actions in E-1 through'E-7, 
below. For each one, select at least one value, 
a through h, also listed below, you may choose 
more than one value for each action. Explain 
each answer, 

E-1 getting a college education 

E-2 eating food that you enjoy 

E-3 learning how to play tennis 

E-4 getting a job after school 

E-S owning an expensi ve car 



L~6 running for student body 
president 

E-7 spending time to keep a promi:;' 



a , 


feeling good (being healthy and , 
happy) 


b. 


having 


friendship and love 


c . 


having 


information 


d. 


having 


skill or ability 


e , 


be ing 


trustworthy and responsible 


f * 


hu vi ng 


wealth Or material goods 




having 


power over others 


h. 


having 


respect or recognition 
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TEACHER OVERVIEW FOR LESSON 4 



Durat ion : Approximate ly one class period 

Purpose: To help students recognise that values often conflict 
in real-life situations 

Student Objective: 

* In a given situation, to identify conflicting values 

Teaching Suggestions: 

Ml levels: All activities 

\'ocabulary : Value conflict 

Evaluation Activity: Activity D (for general information about the 

use of evaluation activities, see page xii) 

BacKqroupd4- 

The following are the main points of the lesson* Make sure 
zo emphasize them as often as appropriate* 

* Real-life situations often involve value conflicts* 

« The decision maker must choose from several "good" 

values according to which seems best for the situation* 



I 
I 
I 
I 



Lessen 4: Value Conflicts 



Activity A: 
Choositig values 



A value conflict occurs when you have 
trouble deciding what you value most in a 
certain situation. For example, you may 
value power and you may value honesty . 
In some situations these values may be in 
conflict. For example, what if you have 
to cheat m a game in order to win? Will 
you choose power (winning) or wiLl you 
choose honesty? 
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Here is another example of a value conflict. 
You may value both academic ability and 
friendship . What if your friend calls you 
the night before a test and suggests going 
to a movie? You have to choose between two 
of your values; having friendship and 
having skill or ability. This is a value 
conflict. 

Read the following situations, Theni next to 
the situations, write the letters of the main 
values (listed below) that are in conflict, 

a, feeling good {being healthy and 
happy) 

b, having friendship and love 

c , having information 

d, having skill or ability 

e , being trustworthy and responsible 
having wealth or material goods 

g, having power over others 

h , having respect or recognition 



A-1 Value a tbe*og happy^ conflicts 
. With Value o (be*ng trustwonhV). 

A-2 The ioNown>9 values are lO conflict 
Value b (having friendship and 
\ov^\. Valued fhavmg skill or abN' 
ity) , \'o\Kti a Ueetmg good), and/or 
Value c (having information) 

A-3 VaJue J ifeeTitiO ^o6\ conflicts 
with Value c (having mformation^ 
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A^l Andy was tired after a long day at 
school. He was just about ready to 
fall on the sofa to watch television. 
Then he remembered that he had promised 
to help the man next door clean his 
backyard, 

A^2 Lisa was bothered. Her friends thought 
she'd make a good cheerleader. Her 
parents wanted her to get good grades. 
She wanted to spend her extra time 
improving her swimming skills, 

A^3 Daryl wanted to watch television. He 
also knew that he needed to study for 
his English test the next day. 
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A"4 Darla had a choice. She could spend 

her summer either working to save money 
for college or going to the beach with 
her friends • 



Values c ihaving mformation) and 
f (r 3ving wealth Or matecial good$l 
conflict )fif\Xh Value b (having 
fr^end^hip and love). 




A-5 Kay wanted to be Mike's friend, but she a-s va^ue b (having friendshrj and 

didn't like the fact tha 
listened to her opinions 



didn't like the fact that he never l^rplfo^''^^^^^^^ 



A-6 Value f (having vs^alth) confhct^ 
with VaJue h (having respect or 

A-6 The Sena tor took money for a bribe , even recognition) 
though he knew others would not respect 
him if they found out. 



Lesson 4 



Activity B: 
In case ol fire! 



Write a paragraph about five things you would 
choose to save if your house were on fire, 
(Do not include people, since everyone would 
probably try to save his or her family 
first,) Make sure to tell why you would save 
the five things you list- 




Take turns readiruj your paragraphs in class. 
Then try to decide what each person's values 
are , Wore any values in conflict? 
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Lesson 4 



Activity C: 
Class wrap-up 



C-l Discuss your answers for Activities A 
and B* 

C-2 Tbink of a value conflict in a situa- 
^^^^'^'"'tlon you saw on a television program 

or read in a book. Tell how the 

conflict was resolved. 

Activity D: 
Flight check 



Did you understand this lesson? To find 
out, answer the following questions without 
looking back at the lesson* Then, your 
teacher will help you check your answers* 



D-1 Write the two values that are in 

conflict in the following situation: 

Lannie didn't know what to do. She 
wanted to get a part-time job after 
school to have some spending money _ 
But she ^Iso wanted to have plenty 
of time to study so she could get 
good grades - 

0-2 Write a paragraph about a decision you 
had trouble making because your values 
were in conflict- Tell what values 
were in conflict, what decision you 
made, and why you made that decision* 



Having wealth or material good* 
and having information iot having 
£kiM or ability) 



TEACHER OVERVIEW FOR LESSON 5 



Duration; One or two class periods 

Purpose; To present students with a modGl for decision making, 
with special emphasis on the positive and negative 
consequences of alternatives 

Student Objectives; 

• For a given decision situation, to generate alternatives and 
consequences 

• To classify consequences as positive or negative 

• To demonstrate use of four decision-making steps by filling 
in a decision model 

Teaching Suggestions-* 



Level 1 
Level 2 
Level 3 



Activity A, orally; Activities B and D 
All activities except Activity C 
All activities 



Vocabulary; Consequences , positive consequences, negative conse- 
Quences , decision model , advantages , disadvantages 

Evaluation Activity: Activity D {for general information about the 

use of evaluation activitiesi see paqe xii) 

Special Preparations; You will need to provide for each student a 

copy of the decision model on page 55* These 
copies will be used in Activity B* (If you 
cannot provide copies, students will need to 
copy the model on their own paper*) 

Background : 

The following are the main points of the lesson. Make sure 
to emphasize them as often as appropriate* 

• When making a decision, a person should think about the 
consequences (both positive and necfati ve) of each alter-" 
native * 

* The four steps in naking a decision are outlining altor- 
nat ives ? think inq about the conseq uences (advantages 
and disadvantages) of each alternative; thinking about 
the values that may be in conflict; and choosmci ono 
alternative. 
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Lesson 5: Your Choices and 

Their Consequences 



Activity A: 

Thinking about consequences 



In the last lesson, you learned that your 
values help you rpake decisions. In this 
activity, you will think about using 
information m making decisions • Later in 
the lesson, you will use both information 
and values in making a decision. 

In order to make good decisions, you must 
think about the c onsequences {results) of 
each possible alcernative. 
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Pretend that it is the beginning of class. 
The teacher gives everyone an assignment 
that is due at the end of class. Two of 
your alternatives (choices) might be 
(a) to do the assignment or (b) to talk to 
a classmate. 

What will the consequences be for the first 
alternative? You will learn something new 
and you won * t fa il the assignment • Many 
people would think of these as positive 
(good) consequences , 

What will the consequences be for the second 
alternative? First, you may enjoy talking 
to your classmate. So enjoyment might be a 
positive (good) consequence. But you will 
probably not learn anything — and neither 
will your classmate. You will also pay for 
your present enjoyment later, when you fail 
the assignment or have to stay after school 
to do it. Many people would think of these 
as negative (bad ) consequences , 

Often it IS difficult to decide whether 
consequences are positive or negative* The 
people involved in the situation must decide 
whether the consequences are good or bad. 

When making this decision, you will have to 
think about the consequences of each alterna-- 
tive, Ycu will have to decide which con- 
sequences are the most positive and for what 
reason , 
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Look at the following situations. For each 
one^ write two possible actions you could 
take in the situation, (See chart below.) 



A-1 you are riding your bike and come to a 
red light. 

A-2 You have ;just discovered your friend 
cheating • 

A"3 You are tired of chewing your gum. 



Now, next to each alternative write one 
possible consequence. 



A'l To stop, consequence safetv, 
obey law 

To keep going, consequence 
accident of ticket 

A'2 To do nothing, cdnse<?uence 
feel gudtv, keeP Vour friendship 
To tell the teachef, caniequence 
possible loss of friendship ^ 

r 

A<3 To drop it on the floor, 
consequence: Utter 
To drop It in the wastebasket, 
conseciuence, tidiness 
To swallow (t; consequence 
indtgest ion 





Alternative 


Consequence 




a. 




a. 




Situation A4 












l>. 




b. 






a. 




a. 




Situation A-2 












b. 




b. 






a. 




a. 




Situation A-3 












[> 




b. 
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Lesson 5 



4. 



Read the story below and answer the questions 
that follow* 




/barge's J)eci6toh 



Marqe was driving too fast on n 
rainy night- When she saw the girl 
on the bicycle, she tried to stop. 
But the car skidded and hit the bi- 
cycle. Marge was so frightened that 
she didn't stop. Instead, she drove 
away from the accident , 



r; 
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Ar4 List some possible consequences for the 
alternative (action) Marge chose* For 
each consequence, wrxte whether you 
think it is positive or negative and 
explain why * 

A-5 List an alternative (action) that Marge 
did not choose* 

A^6 List some consequences for the alterna- 
tive Marge did not choose. Write 
whether the consequences are positive 
or negative* 



A4 GuHty conscience {negative} escdPi^t 
Severe f<>rm legal P^nishmem, 
such as ifnpr»sonme*« {n«9ativel 
Delay in getting helP for bicvchst 
(negative) 

To stop and take responsibility 

for the accident (posd^ve) 

To stop and help girl {positive) 

A-6 Less severe ^oim o^ legal pumsih- 
ment-a fine, for enaniPle iposi" 
tiveJ 

Less guilty than choice of leaving 
the accident (positive) 
Might ^ue life of bicycUst 
ipojjtive) 



Lesson 5 



Activity B (discussion): 
Using a decision models 



When you have a problem that needs a docision, 
there are steps you can take. 

The chart on page is a d ecj sion model . 
(A model is a pattern to follow,) First you 
need to state the problem. As you can see, 
then there are four main steps in solving 
the problem; (a) outlining alternatives 
(choices), (b) thinking about rhe consequences 
( advantages and disadvantages ) of each alterna- 
tive, (c) thinking about the values that may 
be in confictf and (d) choosing one alternative. 
Positive consequences are advantages of a 
choice, and negative consequences are 
disadv a ntages of a choice* 
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ReJd the story below, either by yourself or 

Joud in class. Then answer the questions 
that follow. 



KCor^lict aboot FrienAs 

My name is Al , My father and I 
)U<it don't see things the same way, 
r think I should be able ^to choose 
my cwn friends. After all, I'm 14, 
But C thinks he knoys more than I 
know about my friends. He really 
doesn't like joe, who is my best friend 
Ho IS tiiinkmg about not allowing -itte 
to bu friends with Joe anymore. 



I t'Xpl.^.ncjd to Dad that Joe is a 
foi.;d juy—I've known him all through 
Si^'hoo I and we * ve had a lot of fun 
lou^'thor. Sure, Jog * s been kicked out 
of s^'iool a fov; times— he used to drink 

.nd has run awciy from homo 
s il timt_'S- And Dad knows that Joe 
■u) IS t'.^J once for havi ng some drugs , 
ii id thinks Joi-^ will be a bad influence 
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I think Joe has learned his lesson, 
1 haven't seen him doing anything like 
that lately, Basxcaliy he's a good 
guy — just a little wild and crazy. 
From what I've heard, he has a pretty 
bad home life, so I can't really blame 
him for trying a few drugs. If I turn 
my back on Joe, he might feel worse 
than ever. 

Last night, my father said that he 
will think about the situation some 
more. He and my mother have agreed to 
decide together whether or not I can 
go places with Joe anymore. 



Pretend you are one of Al " s parents. Discuss 
with your class the questions below. As the 
questions are discussed, fill in your copy of 
the decision model. 



ovv.r Ars f f tf»n^Kli*fi wi'h Joe 
on ^5 

jilOrnJt ivtt. Think mtj ,*|>t>ut tfijtuf>> m 
Ct>nf!iCT mdk inq rho rJf»Ci3i<m 
ThKr^c tour ^\et>$ ^rG cM\<ni Th*> 



B"l What is the main problem in this 
si tua ^ion'^ 

B"2 What alternatives do you have? 

B"3 List some consequences (both advantages 
dnd disadvantages) for each alternative. 

D"4 What values might be in conflict? 

B"5 What decision would you make and why? 

B-6 What four decision steps did you just 
think through? What are these steps 
called? 
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Problem: 

Siepl** Outlining Your Wtcrr\atwes -for Action 
Alternative i ^ Al Wnative Z - 

Not to peffTut Al to have Joe ovcf or To perfnit Al to have Joe over and 90 

ji) anywhere wtth hirT> places with h*fn 



StepE: Thirxkin^ ub^A tKe Conse<;^uer\ce5 
of Each Alternative 



Alternative 1 
Advan"ta^e •. 

Ai's pafcrits would hav* \o^A\ 
cooTfOl ov^r hts actions and 
wouldn't ^ave to wOfry as much 
at>out Al btJCOmtny involved in 
(JrUfjJ 

Disadvaniias^ : 

Al ^M)uH feel that ht? hotJ been 
TrCfitWi unfatfly 



ts pf:^t>jt)ly o\\ enoyyh to choose 
hfS own frteodi 

So far Al beert a ftsponJible 
person 



Alternative 2. 

Acivanta^e : 

Al would T^l that hts Parents trusi^l 
h^m because thev hact aliovwect him to 
make t>is own dec»von. 



Disadvantage ; 

AI'S pafent^ would have no control ovej 
his actif>ns 



J(>e may be a Poor mfxiel as a friend 
for Al 



Si^S t Ihinkirv^i aboot tKe Values in Conflict 



Power r>vef \of\ 



HfiSpeCt frorn son 



^©p4 * 3)eds\on (CKoosinOj One Alternative) 
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Activity C: 

A family decision 



In this activity, you will be using the 
decision model- First, read the following 
story. Then answer the questions that 
follow - 

To f^oye or Not to lAove 

Georgia and Eric Hudson have been 
married for 15 years. They have three 
children; Susani age 13; Elleni 
age 12? and Daryl, age 9, The family 
lives in Tallahassee ^ Florida * 

Eric works as an accountant for a 
large company, Georgia finished her 
law degree two years ago. Since then 
she has worked as a law partner with 
another woman* Business has been slow 
for the partners. But at last they 
seem to h^, become better known in the 
coinitiunity They are finally starting 
to build up their practice. 

The children are happy, too* They 
have a lot of friends, and they love 
to go water skiing and fishing at the 
coast nearby* Ellen has a horse, which 
IS kept at a ranch about ten miles from 
the Hudson homo. 



For the last week, the family has 
been trying to make an important doci- 
sion, Lric has been offered a promo- 
tion, [fe IS excited because he is 
tired of his present job. The promotion 
would make hi^ job much more interest" 
in^j. The 30b also offers $5,000 more ^ 
year. The only problem is that the new 
30b IS in St. Louis , Mi s sour 1 — a long 
way from their frionds, Eric is con^ 
cerned about U]^ family's feelings. At 
the same time, he knows he would enjoy 
the new job. 
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Everyone in the family has a 
different opinion about what Eric 
should do, Georgia feels that things 
are finally looking up in her law prac- 
tice. Now that she has become known 
locally, she does not want to leave. 
It would mean that much of her work so 
far has been for nothing. 

The children have mixed feelings, 
Ellen does not want to move. She has 
many friends and a horse, and she 
doesn't want to lose them. However, 
Daryl and Susan think moving might be 
exciting — although they are also happy 
where they are. 

What should the family do: move or 
not move? 



C-1 What \o do about Erie's )0b offer 

C2 To mov* or not move, decide 
later after get more mfOrmaiion 

C 3 Tfi ve 

Advantages Erie wouM have a 
better lOb xY\ax pays mort* 
Famitv have an a<Jventufe 
and challenge 

Disa(J van rages FamiiV will havf* 
to leave Tallahassee. Georgia w*li 
lose law Practice Etien will have 
to ^ive up her horse, all the chiklr^n 
wiN have to give up ihei=- fnencis 



C-4 Noitojnove 

Advantages Georgia nas a good 
job Children ^tav near inenti^ 

Disadvantages Gnc has 3n unm- 
leresiing job Family w+h lose 
chatico for more money 

C b MoneV, happiness. Security, 
friendship 

0-6 VaneiV of antwer^ 



C-1 What is the main problem m this story? 

C- 2 List two possible alternatives the 
family has* 

C-3 For the first alternative^ list an 
advantage and a disadvantage, 

C-4 For the second alternative, list an 
advantage and a disadvantatje, 

C-5 List two values that are in conflict. 

C"6 Write which alternative seems best 
and te] 1 why • 
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Activity D; 
Flight check 



Did you understand this lesson? To find 
out, answer the following ques+^ions without 
looking back at the lesson* Then, your 
teacher will help you check your answers^ 



Imagine that you have just found $1,000, You 
try^ through the police, to find the owner. 
Since the police cannot locate the owner, you 
are being allowed to keep the money. 



D-l List at least two possible alternatives 
about how you could use the money* 

D-2 List at least one consequence for each 
alternative* 

D-3 List at least two conflicting values to 
consider before you make your decision, 

D-4 Choose what you think is the best 
alternative • 

What are the above four steps called? 



D'l through D-4 VarjetV oi Oiiswcrs 
D'S The tiecision mod^l 




TEACEfER OVERVrCW FOR LESSON 6 

Duration; Approximately one class period 

Purpose; To introduce students to the concept of fairness ^ which 
can help them in analyzinq alternatives 

Student Ob jecti ve ; 



Given a de £ini tion of f ai r ^ to c las si f y decisions and situ- 
ations as fair or unfair 



Vocabulary; Equal chance, equal access , fairness 

Evaluation Activity: Activity D (for qeneral information about the 

use of evaluation activities, see paqe xii) 

Backnround; 



The following are the main points of the lesson* Make sure 
to emphasise them as often as appropriate* 

« Being feir can be defined as providing people vjith an 
eciual chance at attaining the things a society considers 
valuable* 

* This program uses the following general cateaories to 
describe valuable things; feeling good, having friend* 
ship and love, having information, having skill or abil- 
ity, being trustworthy and responsible, having wealth 

or material goods, having power over others, and hav- 
ing respect or recognition (see Lesson 3) , 

* An understanding of fairness to other people often helps 
in democratic decision making. If one makes a fair de- 
cision r other people are not deprived of an opportunity 
to share in the values most people prize {see Lesson 4). 

This lesson looks at fairness from the point of view of 
equal troatmont* Later, in Lesson X2, equality is compared 
'/jith equity to expand the concept of fairness. 



Teaching Suggestions ; 



Level 1; 



Activity A, orally; all other activities as 
written 



Levels 2 and 3; All activities 
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Lesson 6; Fairness in Decisions 



Activity A; 
What is fairness? 




OeciSions affect pGOplol What: you dGcidG to 
say and do to people can hurt thoin or make 
thorn happy- It zs iruj^ortaiit to learn to 
think about others' feolinqs- One way to do 
this IS to try to fair. 
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What do you think fair means? One definition 
is treating people equally > How can you 
tell if someone is treated equally? You can 
see if the person has an equal chance at 
getting the thi ngs mos t people consider 
important — the things they value • 

If a situation is fair, it provides people 
with equal access to (or an equal chance at 
getting) these valuable things. If a situa- 
tion is unfair, someone is kept from these 
valuable things • 

Here are some examples. Suppose that your 
school lets only girls enroll in math class. 
Would that bo fair? No, because boys would 
be kept from some valuable things — 
information and ability, 

What if your parents let only one child in 
the family ride a bicycle? What valuable 
things would the other children be kept from? 
They may be kept from the chance to feel 
qood — and thoy would certainly be kept from 
hdvin<? the ability to ride a bicycle. 
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Look at the following unfair situations. 
One or more of the things people value are 
being kept from someone. You found out in 
Lesson 3 about these valuable things. They 
include feeling goodi having friendship and 
love/ having informa tion* having skill or 
ability, being trustworthy and responsible/ 
having wealth or Tiiaterial goodsi having power 
over others, and having respect or recognition* 



After you read each situation, answer the 
questions that follow. 



A^l Leslie wants to go to the school dance a-i a tfj^ndsj^ip {Leshe) 

with Jeffi but she is afraid he won't ^ 

ask her. So she asks him, Jeff A^2 a recognition Uanet) 

replies, "well, I think it is crazy for t George 

girls to ask boys out. If I wanted to 
go out with youi I'd ask you.*' 

a. Which valuable thing is at stake? 

b. Who IS keeping someone from having 
that valuable thing? 

A^2 Janet just hit a home run for the team- 
As she rounds third base, Geor9e, who 
is watching the game, yells out/ "You 
were just lucky ! *' 

a- Whjch valuable thing is at stake? 



b* Who IS keeping someone from having 
that val uable thing? 



Lesson 6 



A- 3 Bob is not the cutest boy in the school 
Any of the girls could tell you that he 
is too fat and wears only the same two 
shirts . 



>4L^ /// > 




\i The iir's 



However, Bob is kind, responsible, and 
smart. He tries to be friends with 
everyone, but some of the girls giggle 
as soon as he walks into the room. 

a. Which valuable thing is at stake? 

b. Who IS keeping Si. Tieone from having 
that valuable thing? 
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Lesson 6 



A-4 Conny was hired recently to work as a 
manager. About a week after she 
started working, she found out that a 
man in the same position who has the 
same experience is making $5,000 more 
a year. 



A-4 ^ wealth (Conny) 

b her boa 

A'6 a inform3tiof( or skiU (GsfaJcll 

b school administrators 



a. Which valuable thing is at stake? 

b. Who IB keeping someone from having 
that valuable thing? 

A-5 At the community college in Gerald's 
tov/n, boys are not allowed to enroll 
in home economics • 

d • Which valuable thing is at stake? 

b • Who IS keepi ng someone from having 
that valuable thing? 



HOMEL gCONOMiCsl 
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Activity B: 

Treating people fairly 



To find out more about how to treat people 
fairly , read the s tory be low • you will see 
that it has two endings. As you read, 
.think about which ending you like more • 

, , 

Helen and ToVrn 

Helen and John were both trying to 
get the same construction job. Both 
had experience, Helen's main skill 
was building cabinets, John had 
worked m various areas of construc- 
tion, including electrical wiring. 

Ending 1 

Mr , Shields , who was doing the 
hiring, had a hard tine making up his 
mind. He had never hired a woman 
before , He needed someone who was 
good at building cabinets, and Hol;.^n 
had that skill. Finally i he decided 




Lesson G 



Ending 2 

Mr, Shields, who was doing the 
hiriny, had a hard time making up his 
mjnd. Both Helen and John were well 
qualified, Mr, Shields neeOed some- 
one who knew how to build cabinets, 
and Helen ha4 tnat s\ill. But finally 
he decided aqainst Helen, He just 



didn't want^o hire a woman to do con- 
struction w6^k, **After all," he 
thouqht, *'evervone knows that a woman 
can*t do construction work as well ae 
a man," 



'Jow answer the following ques tior' 



e-1 What valuable thing or things are at 

stake? 

Wiiicn ending is unfair? Why? 
i^- 3 Whicn ending is fair? Why? 

Activity C: 
C^ass wrap-up 



B'l Material woalth, feeJing good, 
recoQnitior 

B'2 Ending 2 1£ unfair because females 
a£ a g'cup are being arbitrarily 
doniad the opportunity to ^hare m 
the valuo of earnrn^ ^nonqy, and 
denied recognition for their abdity, 

B'3 £nding 1 i£ fair becaub<? the ^tan. 
dord i£ Job Tela ted 



jr answers for Activities A and B. 
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Activity D; 
Flight check 



Did you understand this lesson? To find 
out^ answer the following questions without 
looking back at the lesson* Then; your 
teacher will help you check your answers* 

Decide whether yo*^ think the following 
people are treated fairly. Then tell what 
valuable thing is at stance. 



D"1 J unf<><f 

b ab»l*tv skiN, recogmttOn, 
teehftg good 



D-1 Mary wants to join the school baiTeball 
team. Her teacher has recommended her— 
she plays better than many of the boys* 
But the boys say no! "We aon't want a 
girl on oui team — how embarrassing 1 " 

a- Is the decision fair or unfair? 



What valuable thing is at stake? 
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D-2 



George was chosen to represent his 
school in the county baking contest 
because he baked the best dessert- 



0-2 a ^air 

b, ability or ^kilL ''ccogmtion, 
reeling good 



D'3 3' unfair 
b friendship 



a- Is the decision fair or unfair? 

b- What valuable thing is at stake? 

D"3 Few people were friendly to Dariki 
because he was from another country 
and did not speak English very well- 

a- Is the decision fair or unfair? 

b. What valuable thing Is at stake? 
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Making Group Decisions Part ill 



TCACHER 0^/ERVIEW FOR LESSO^^ 7 



Duration ; One or two class periods 

Purpose: To nake students aware of the ways people can influence 
decisions 

Student Ob] ect 1 ves : 

♦ Given various s ituat ions and adverti semen ts , to identify 
the kind of influence beinq used , 

* To role play one kind of influence 

Teaching Suggestions: 

Level It Activity A, orally? Activity orally or written; 
Activity C or optional; Activities F and G 

Level 2: All activities except Activity E 

Level 3 ; All activities 

Vocabulary: Influence, authority, physical power, reward, affec- 
tion r information 

filvaluation Activjcy: Activity G (for general information about the 

use of evaluation activities, see page xii) 

Backqround: 

The following are the main points of the lesson. Make sure 
to emphasize them as often as appropriate* 

* Inf luence meanb che ability to affect or change others, 

^ Sphere are Cive major ways to irifluence decisions; 
authority, physical power , reward , affection , and in- 
fornation* 
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Lesson 7: Influencing Decisions 



Activity il: 
Influencing 



Hov? often do you get a chance to help make ^ 
decision? You may wish you had more chances 
to make decisions. But even if you can't 
always make decisions, you can influence 
them. 



What does influence mean? It means the 
ability to change how others think and act^ 



Here's an example. Television and magazine 
ads try to influ ence what people buy. No 
one can force you to try the products. But 
advertisers can cause you to wart to buy the 
I^roduct, An ad might sayi for example^ that 
if you use a certain shampooi you will have 
cL^^aner hair. If you believe the ad, you 
Will probab^^' buy the shampoo. As you ca 
KC'^/ tho has influenced you to act in 
^ a 1 ri way - 
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Lesson 7 



Look at the following si tua tions , In each 
one, someone is influencing the behavior of 
someone else. First, write who is influence 
ing others. Second, write who is being 
influenced. If you thinK no one is 
influencing or being influenced, write 
no one on your ansv/er snee+-. , 




A ^ T I.I- 



A"l Mother ordered Janie to mow the lawn, 

a. Who IS influencing someone else? 

Who is being influei.ced? 

Mr, Bowman told the class that they 
could leave as soon as everyone was 
in her or his seat, 

a. Who is influencing others? 

b. Who is being influenced? 

A- 3 The dance club put up posters in 

M, Meade Middle School to announce 
the dance on Friday, 

d. Who is influencing others? 

b. Who is being influenced? 

A'- 4 Ihco decided to go home at lunchtime, 

a. Who is influencing someone 
tase? 

b , Who i s beinq mf 1 uenced,^ 

A^ > i^f^ry 1 bouMh t a new ki nd of too thpas te 
because tho ad he Sdw on television 
Slid, "Puoplo who buy this toothpaste 
vn 1 1 bo popular, 

a, VJho ib Lnfluencing someone 
ulso? 

1;, Who is bemq influenced? 
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Lesson 7 



^\-*' Chut duckod into the cof f oo shop when 
he saw tho qanq cross the street. 

a . Who IS influencing someone else? 

b. Who IS bei ng influenced? 

Many people i^topped buying saccharin 
because scientists said that it causes 
cancer in mico- 

,1 . Who IS inf lucMic 1 ng others? 
b • Who IS bei n<j influenced? 

Activity B: 

Ways you can influence decisions 



Study tho folLowmg cartoons. Each cartoon si a employer 

b employee 

^lio'ws d way people can Ji ntluence other 

i i hi s cartoon shows influence by 

Hi Mt no r^i ty f which means <j spec i a i role 
or right to do someth ing • 



Who has dUthority? 




A -6 a ganq 
b Chef 

A-/ 0 scieni)$t$ 




I 

LeBBon 7 

— — — — — ~ I 

B-2 Tins cartoon shows influence by 

physical power , which means the I 
ability to chreaten or harm someone ■ 
else • 




Lesson 7 



I [luru someonu is i.n f lucnc inq by promis j 
a rovjar d , which moans somethiiKj vtjn or 
recuivod for an action. 



a. Who IS offering a reward? 

b. Who IS beinq mfluenct^^d by a 
rcv/ard? 



B 3 J lobbyist 
b legislsTO 




ii-4 Tax s cartoon shows in f luence by 

irj'''^:tion, wtiich moans friendship or 
I o ve , 



showing >if f ec tiun? 



Who Ls bo 1 L n r 1 uoncod by 
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B^5 Here someone is influencing by 

information , which means special 
knowledge* 



a. Who has information? 

b. Who is being influenced by this 
information? 
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A pni.jjrrifjtif^fi 



B-f> Co back to Activity A, For each 

oxamplo, write which kind of influence 
13 being used. Is it author *y, 
physical power , rcv/ard, ^ f ti^cLion, 
Lnformation, or none? 



Activity C (discussion); 
Thinking about ads 



Lesson 7 



Vind examples o£ magazine ads that show 
someone influencing you to buy a prod^ 
uct. Or, think of television commer-^ 
cials* For eaph ad or commercial, teil 
which kind o£ influence is being used* 
Notice that y<^u may find more than one 
method of i n Eluence be ing used . 



C 1 Vafte;v o( OrtSwers 



Aft'jr everyone has shown and/or discussed 
ux^impius of dds, discuss the following 
{UtjHtions : 



C-2 Do the ads show that females are likely 
to diz^e certain kinds of influence more 
than others? Which kinds? 

J* 3 the ads show that males are likely 

to use certain kinds of influence more 
than others? Which kinds? 

[£ found dif ferenvjes, why might they 

exist? 



C-2 Females in tr3dit»onar adverti^e- 
fTient$ are more iik^^ to use 
aMectmn afid reward mfluonoe 
Potential bv>vef s. 

C*3 Males m traditional advertisements 
are more iikelv to use FK>vi^ef, 
exoert mformationi and authOfitv 
to achieve influence Uwailv males 
arc used 3S narr Jtors in commercials 

C4 The ads r< fleet traditional roles of 
females and males m this soactv 



Activity D: 
Role-play 



: '.rr J ;rouf^ with thr^^c, or four other 
o Is . L'hoosu one of tho £ i vo J; ^ ndb of ^ 

• 1^1' fx . Tiiiny: of a sl tua tion that 
://V.- t.:: i ,i > i of i nf 1 uence * Role- play 
> i I. ' i^:. iu front of the c lass * 
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Activity E 
Reed-life example 



Find a newspaper article that tells about a 
person or group influencing a decision. 
Bring the article to class, ^Tell what kind 
of influence is being^ use<}* 



Activity F: 
Class wrap-up 



F 1 S.*mPJ^ On^wefS Pre**f1anl^ 



L^iJSibl y pjrents and 1 



I principal / 



F 3 Sjmpte anJwef J allowance, qradw. 

F A Sjmpie 3nmerS JJfeijlq fnencJly^to 
SOrnpone, cOmPlirrienting someone. 
hutJenng i^p ' someone 

^^^nitics, pf'esennn^, Kpef t oPin 
^ lon^ pres«nt-n(j ^i^cts vfioat 



F-^1 Caji you think of someone you know who 
uses authq rity_ to influence others? 
Do teachers and parents ever use it? 
Have you ever used authority? Or been 
influenced by authority? Why does this 
work? 

F-2 Think of some people you know who 

Influence decisions by their physical 
powe r* Have you ever influenced others 
by .physical power? Have you ever been 
inJl'uenced by physical power? Why does 
it work? 



F-3 What are some rewa rds that may influence 
people * s decisions? Have you ever 
offered a reward? Or been offered a 
reward? Why? 

F"4 What are some examples of people using 
aff ectio n to influence others? Do you 
ever use it? Have others influenced 
you through thci r friendship? How? 

F'b How do people use inf ormation to 

inCiuenco other people? Have^ you ever 
tried to influence others with special 
knowlcdcfe? Have you ever been per- 
suddod by special information? How? 
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Activity G; 
Flight gheok 



Did you under s ta nd tins lesson? To f i nd ' * 
out, answer tlie following questions- wi tfiout 
looki ng back at the lesson * Then / your 
tuuchor wjlI help you check your answers* 



G-i List two kinds of influence you could use 
in trying to get your pa^en^ts to give you 
a record album for your birthday. Explain 
how you would go about using each kind of 
influence • 



G-1 Sample answer^ 

a Offer to exchange Thre« old 
'ocord altiUQTft for new one 
reward} 

b. 6e extra kmd to parents or 
frtend in hopes of getting it < 
as-a presef(J (affection! 

c Threaten to harrn someont* 
if he or she do&s not get you 
the ajburr) (phy$tcaf pc^er} 

d Teil someone how great the 
a^bum IS so that person wii 
want to buy it ^nd share it 
wjih Y<Hi (information) 



G- 2 Look at che cartoon below h 




W:.^. ; ^ J rif lu.^jnt.:inq .sc^meoni* else? 
VI] u\ of J n f lut^nce i s being 



G2 ^ t)irl 
h reward 
c t>ov 
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TEACHE-H OVERVIEW FOR LESSON 8 



Buratron; - One or tv;o class periods 

"purriose help students unders tand how nrouo doci ion^ ar^:- 

mado and how they are difforont from incUviduaL doci- 
^ s ions , ' 

StuSont Objecti^/es : 

« To identify aroup decisions 

* To idenciSy and generate aroup decLsions about rMlo=; 

Teachinc: Suqgest ions ; 

Level 1: Activity A; Activity orallv; Activity C ^ ov- 
cent C-4) : Activitv E; Activity D 

level 2; All activities except either C or D 

Lavel 3 : All act ivities 

Vocabulary; Group decisions, political decisions, rulc.^ 

::va]uation Acti^^itv: Activity P (for qeneral information aboLit 

use of evaluation activities, see oaae xii) 

Backaround : 

The :ollo\vinq are the main Points of the lesson* Mnkc> suri^ 
zo onphcsize them as often as appropriate. 

« Group decisions are decis? ons that- are made bv i : ^mt-.. 
or that affect a qroup* 

* Group rules ^ire one k ind of aroup doc is ion* 

* '^'■roup rules are made to help aroups achieve th^-^ir ^mIs, 



Lesson 8; Gtoup DecisioHS 



Activity A (discussion); 
What are group decisions? 



So far in this unit, you've learned a method 
for making personal decisions. In the last 
lesson, you found out ways to influence other 
people's decisions. In the next few lessons, 
you arc going to iearn about making group 
decisions . 

Remombcr that individual decisions are nAde 
by one person and affect (chc.nge) mainly that 
person. Group decisions are decisions that 
are made by two or more people or that affect 
two or more people . Group decisions can also 
be called political decisions. 

When your class or school votes on something, 
a group decision is being made. Why? 
Because two or more people are involved in 
the decision — and the f*2cision will affect 
two or more people. When you and your friend 
decide together what to do after school; a 
group decision is being made. This is a 
group decision because more than one person 
has helped to make the decision. 
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Remember — a group decision either: 
^ IS made by a group 



on 



• affects a group 




A'1 Group <i«C4£iOn. because a droup 
of Peopfe ar<j votinO to make the 
decision Since the group 15 e 
school boartJn the decisioji will 
j>robabJV affeci other Poople 



A^2 3 
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GfOuP decision, Since 11 affects 
3 group of studt f>ts 
Group deciSiOfi, sjjice the ac- 
tions of the student council 
representative affect the entire 
student body 

(This may t>e difficult for 
studefiis to grasp Stnce it 1$ 
individual votiny (or an* 
other if>div(dual. Nonetiveless, 
voting IS both Pn indivtrf^l 
and a group decision, because 
<i person decides for whom to 
vote an<l a count of all votes 
determines the decision.) 
Not a 9roup dec»srof>H str^G an 
individual ts taking an action 
that does not affect <i grotiP 
GfOuP decision, since a group 
took an action that affected 
another grotjp 

Group dcciSiOfij Since a group 
lOok action that affcctctJ an- 
other group 



A-1 Look at the illustration above- Does it 
show a personal or group decision? How 
do you know? 

A-2 Which of the decisions below are group 
decisions? Why? 

a- The ceacher said, "No gum allowed 
in the classrooin- " 

b- Maria voted for Sue to be student 
council representative* 

c. Mrs. McCrary went to church last 
Sunday • 

d. The club decided to sponsor a walk^ 
a-thon for the handicapped. 

c. The lawmakers voted to lower taxes. 
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Activity B; 
Group rules 



Rule s are one kind of group decision. Why? 
Because ru>es affect groups of people. That 
isi rules influence the way people act. For 
example, suppose that your school has a rule 
against chewing gum or smoking. Most stu- 
dents would not do fchese actions in school- 
If a student didi then she or he would 
probably be punished. 

Think about traffic rules. These rules 
affect what people do. One traffic rule is 
"Stop at a red light,'' Most people follow 
this rule. If they didn't there would be 
many more accidents on the streets* 
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As you can sec, rules are statements that 
teii group members how to act. Rules help 
groups achieve their goals. For exaiiiple. 
traffic rules help our "Society achieve one of 
its goals — tha^t people be safe. Traffic 
rules improve safety on the roads. 

Below are some exaniples of group rules: 
« federal and state laws 

• court decisions 
© traffic rules 

• school playground rules 

• classroom rules 

• game rules 

• family rules 

Two of your school's rules might be "no 
smoking on the school grounds" and "no 
eating in classrooms , " 



SCHOOL RULES 

(j) MO SMOKIN^S ON 
SCHOOU SROUNDS 

(2) THE SCHOOL ^AV 
BB5)NS AT 5 AM. 

(3 NO EATlN<a IN 
THE Cl>\€SROcM 
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Read the fo^owing decisions. Write down 
which are group decisions about rules. To 
decider ask yourself; Does the decision af- 
fect only one person or a group of people? Act»vnye e^.es.ands^ 



B-1 Mary decided to wear jeans to school. 

B-2 A par'^^nt decided that on weekends there 

would-be no television until after dinner. 

B-3 The President decided to take a skiing 
vacation, 

B-4 In almost every culture^ it is against 
the law to steal. 

B-5 The home economics club voted to have 
meetings on th^^ first Tuesday of every 
month. 

B-6 The school board voted to ban three 
books from the library, 

B-7 Hester decided to try out for the tennis 
team- 




Lessor 8 



Activity C: 
Living on Saturn 



Form a group with four or five oth^r students. 
In this activity, you will be making group 
decisions about rules. 

Vour group has just been put in charge of the 
lOK 10] Saturn Space Station. On this space 
station are 20 space planes^ three space 
shelters^ and one space food center. Once a 




Your group's goals are: 



♦ to make sure that the planes are fixed 
and ready for interplanetary space 
exploration on a set schedule 

♦ To make sure that people Know what to do 
under different planetary/space conditions 

♦ to make sure that food is stored 
immec^iately and properly so that it 
will not spoil 



C-1 Make at least six group rules that will 
help your group achieve these goals. 
Have someone write down these rules, 

C-2 Think of some ways to influence people 
in the group to keep these rules, (For 
example, you might create either punish- 
ments or rewards for each rule you make,} 

C-3 Present your rul'^Si including the ^rewards 
Or punishmentSi to the class, 

C-4 Discuss how people in your group might 
be influenced to obey these rules. 
Would they be influenced by authority, 
physical power, reward, affection, or 
information? 
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Activity D; 

Making some class rules 



Form a group with three or four other 
students . 



People have rules m order to injure 
that a group can function to 
achieve Its goals. On a ship, rulQS 
are neces^rV to insure the safety 
of everyone in such limited sPace, 
and in what sometimes are dan* 
gerogs conditions On military 
ships, rules help the group to 
achieve success in war (their goal). 
On Pleasure cruises, rgles help the 
group to achieve pleasure (their 
goal) 

G 3 People m a country have rules m 
Order to provide for such things 
as defense services and lustice. 
As^ students to think how goals 
of different countries might affect 
their rules. 

£-4 People in a family presunr^abiv 
have rules so that family members 
can be healthV, happy, and safe. 

£-6 Becaus4> rules are for the benefit 
of the group, sometimes individuals 
mav feel that some rules are unfair 
for th*m. There may be conflict 
between 9rouP goats and mdivid. 
ual Qoats or bj^tween one group's 
goafs and another group's goals. 
When ruljs^aro not made by a 
democratic Of shored decision- 
making Process, they wdf heighten 
conflicts among group nr^embers 
(for axanr^pie, if a father decides 
to sPefHl the family savings on a 
speedboat when i^ther family men>* 
bers need the money for more 
education) 

6-6, G.7 Variety of answers 



D-1 List the gi^oup goals that you think your 
class has or should have* {For exampler 
one main goal of your class is to learn 
what is being ta>i-ght,) 

D-2 List rules that might help your cl^ss 
achieve the^se goals* These can be new 
rules or rules that your class already 
has • 

D-3 Discuss your rules with the class* 

D-4 With the teacher's permission and as a 
clasSf vote on a few new rules for your 
class. 



Activity E: 
Class wrap-up 



E'l Discuss your answers to Activities B 
and C. 

E"2 Why might other groups have rules? For 
example* why might people on a ship have 
rules? 

E"3 Why might people in a country have 
rules? 

E'4 Why might your family have rules? 

E-5 Are rules alv;ays fair? Why or why not? 

E'6 Think about how the members of your 

group participated in making the de*^- 
sions for Activities C and D. Did some 
people participate more than others? 
Were they mostly girls or mostly boys? 
Why? 
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E-7 If girls or boys did participate more, 

is that kind of participation fair? Why 
or why not? What would you do to chanqe 
the situation? 

E"8 Find a newspaper article about someone 
breaking rules and che consequences tha 
follow. Bring it to class and explain 
what rules are being broken and 
what the consequences are - 



Activity F; 
Flight check 





Did you understand this lesson? To find 
outi answer the following questions without 
looking back at the lesson. Then, your 
teacher will help you check your answers. 



Which of the following are group decisions ? 
List the gi^oup decisions by number. 



Group decmon^ 3r(^ 



F-1 Dick wore sneakers to school on Monday, 

F-2 Congress decided to withdraw money fium 
states that discriminate against girls' 
sports , 

F-3 On Thursday, the governor siyned a tax 
bill into law, 

John decided that he would always do his 
homework before watching television, 

F-5 Maria's parents decided that she and her 
sister must do their homework before 
watching television, 
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Duration : One or two class periods 

Purpose: To introduce students co nine participation skills 
th^t are helpfiul in makinq yroup decisions 

Student Objective : 

* To ideiitify examples of each of the jfiine -participation 

Teaching Suggestions.: 

All levels : All activities 

Vocabulary: Participation skill, observing, supportinq, proposina, 
mobi lizing , organizing, doing a cost-benefit analys is , 
bargaining , rule pakinq , vot ing 

Evaluation Activity: Activity C (for general information about the 

use of evaluation activities, see paqe xiiy 

Background ; 

The followinq are the main points of the lesson* ^^ake sure 
to emphasize them as often as appropriate* 

« Participation skills are vital to effective qroup deci- 
sion makinq* Such skills include observina, suoportinq, 
propos inq , mcb ili;; inq, orqaniz inq , doinq a cost-benef it 
analysis, bai jaininq, rule makinq, and votincu 

• These terms may be defined as follows: 

observinq : using one's senses (siqht, hearinq, taste, 
touch, and smell) to gather information with the in- 
tent to ase it in future action 

supporting or not supporting : assisting in carry inq out 
the goals of the qroup, agreeing or disaqreeinc? with 
what is being said or done 

propos inq : thinking of an idea and taking it to some-* 
one to get something changed 

mobilizing : tryinc; to involve others (students, par- 
ents, teachers, for example) in making a change 

organizing : assiqning different people to study vari- 
ous parts of a proposal 

doing a cost-benefit analys is: oxamininq each part of 
a proposal, studying the advantaaos and d i sad vantages , 
and makinq a report to the qroup; rofors to dotorminina 
the net cfain of an act ^ 

ba rcfaininq t convincinQ others to aCccpt a] 1 ot nart 
of a proposal by boina willing to qivn in on somo parts 
of it in order to rearh an agreement 

lOo 
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rule making : helpinq to make written, enforceable 
decisions for a group to follow 

voting : selecting {often by casting a ballot) what one 
considers to be the best proposal from a group of pro- 
posals 




Lesson 3i Participation Skills 



Activity A: 

How to participate 



In the last lessoni you learned about group 
decisions. You also helped make a group 
decision. In other words, you participated 
in a group decision* 

In this lesson, you are going to learn more 
about participation skills . These skiJls 
will help you become better at taking part 
in group decisions. 

Firsti read the following play. The play is 
about the struggle of women to get the right 
to vote. The struggle began in the 1800s 
and finally ended in 1920. For each role in 
the play, a student volunteer reader will be 
needed. 
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TheRlgKt to Vote 



Cast 



Narrator Woman 4 Man 1 

Woman 1 Woman 5 Man 2 

Woman 2 Woman 6 Man 3 

Woman 3 Woman 7 



Scene 1 

Narrator: Scene 1 takes place at the 
1840 World Anti-Slavery Convention 
in London/ England , 

Woman 1 (after the convention): I am 
shocked! We women came a long way 
to this convention and had a lot to 
contribute. And we weren't even 
allowed to talk at the meeting, much 
less vote! 

Man 1: Welli you women have better 

things to do than run around attend- 
ing conventions ! 

Woman 2; You mean you think that just 
because we're women, we should be 
denied a vote? That's crazy! v^e * 
won't stand for it. 

Man 2; Yes, I agree that it is not 
fair. After all, women are being 
kept from freedom of speech. 

Woman 3: We should do something about 
this! Let's have a meeting at 
Seneca Palls to take some action • 




Lesson 9 



c 




Scer\e 2 



Narrator; The Seneca Palls Convention 
took place in 1848, At this con- 
vention, the women attending pro- 
posed that there be a new constitu- 
tional amendment giving women the 
right to vote. But the amendment 
didn't have much of a chance to 
pass in Congress in 1343, 

.Woman 2- Well, did you hear that the 
amendment was defeated in Congress? 
Maybe we can change some people's 
minds. We're going to have to 
gather together people who like our 
ideas. Let's mobilize some support. 

Woman 1: I have an idea. We can mobi- 
lize support by talking to labor 
unions and politicians. We can try 
to make the women's vote a political 
issue, 

Man 3: We can also get women to sign a 
petition asking for a new amendment- 
Woman 4: All right. Let's organize! 
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Scene 3 



Narrator: Sixty years later, in 1911^ 
women had still not obtained the 
right to vote* Many women were 
still fighting for this right* They 
organized themselves into committees 
to study the situation and to make a 
list of recommendations* 

Woman 5: Oar committee just finished a 
cost-benefit analysis* We looked at 
the cost of having a huge parade in 
Washington for women's rights* We 
tried to decide whether the benefits 
of the parade would be worth the 
cost* 

Woman 6: We decided that the parade is 
a good idea* We'll get a lot of , 
attention from the newspapers* 
Maybe people will see how much women 
want the right to vote* 

Woman 7: We made a bargain with the 
state senator* We agreed to help 
him With his next campaign if he 
would speak in support of women 
voting* 



^12 



Scene 4 

Narrator: Finally, in 1918, the House 
of Representatives voted for a rule. 
The rule said, "The right o£ citi- 
zens of the United States to vote 
shall not be denied or abridged by 
the United States or by any state on 
account of sex," The rule was then 
voted on in the Senate and ratified 
by the necessary number of states. 
The rule was now an amendment to the 
Constitution^ 

All women together: Yeal It's 1920 
and we can finally vote* The next 
step is a woman President! 
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A^l Now look at the following list of 

partxcipation skills and the definition 
of each,* Say each one aloud and read 
the definition of each, 

a. Observi nq : using your senses 
(sight, hearing, taste, touch, 
smell) to get information 



IS 



Supporting or not supporting : 
agreeing or disagreeing with what 
being said or done; assisting ir 
carrying out^group goals 

Proposing : thinking of a way to 
change something and telling someone 
about your idea 

Mobilizing : trying to gather help 
from others in making a change 

Organizing : assign! ng different 
tasks to different people in order 
to ge t some thi ng do n e 



Activity A A$$i9n a student to read 
each fOle. 

A'1 Havo students Pronounce eact* 
word atoud Have a student read 
aloud the definitions 

A'2 Observing See Scene 1, Woman t 
Supporting See Scene 1< Man 2 
Proposing- See Sc<?ne 1, Woman 3 
MobjJizmg See Scene 2, Woman 1 
and Man 3 

Organizing See Scene 3, NarratOf 
Cost^beneftt analysis See Scene 3. 
Woman 5 

Bargaining See Scene 3, Woman 7 
Rule making See Scene 4, 
Narrator 

Voting See Scene 4, Narrator 

A'3 Yes. without themrSrouP decisions 
v\<hich result in change would De 
difficult, if not impossible. 




A'2 



A- 3 



f . Doing a cost-benefit analysis : 

examining each part of a proposal, 
and deciding the loss (disadvantage) 
or gain (advantage) that would occur 
if it were carried out 

g* Bargaining : convincing others to 

accept all or part of your proposal 
by being willing to give in on 
parts of it 

h. Rule maicinq : helping to make deci- 
sions that the group will follow 

i. Vo ting : choosing the best rule, 
proposal, or action 

Go back to the play and find at least 
one example of each of these skills- 
Give reasons for your answers. 

Are participation skills important in 
group decision making? Why or why not? 




*Adaplcd from Social Studies tjt a Nftv Era: The Ehmcntary School a% a 
Laboratory by Byron Massiabs and Joseph B- Hurst, Copyright © 1 978 
by Longman Inc. Rcpfinicil by permission of Longman Jnc New York, 
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Lesson 9 



Activity B: 
Role-ploy 



In this activity you are going to see what it 
would be like to use each participation skill. 
Take turns reading or acting out the following 
scenes. Then guess which participation skill 
is being used. 



8-1 Observing 

6-2 Supporting 

8-3 Proposing 

8^ Mobilising 



B-1 Scene: a middle school classroom 

Clara: From reading the thermometer, I 
saw that the temperature in here is 
90 degrees. Something should be 
done about this , 

B-2 Scene; Jason meets Susan in the hall, 

Jason: Hey, Susan, I agree with your 
idea to have both girls and boys on 
the basketball team, In'fact, I'll 
help you try to get the old rule 
changed, 

B-3 Scene: A class is discussing where to 
go on its field trip, 

Katrina; I move that we go on a field 
trip to the beach, 

B-4 Scene: Two students are in the hallway. 

Hal: ^Josie, I'm running for student 
council secretary and I need volun- 
teers to help make signs. You want 
to help? 
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^-^j Scene; Sadie is talking with other 
students who are helping with her 
campaign for president of the 
student council* 



Sadie; Okay, Jerry, you be the head of 
the signs committee* Janie, can you 
be m charge of the budget? And 
'Warren, how about heading up the 
announcemen ts commi ttee? 



B-6 Scene: Joe is explaining to Harry how 
his class decided on a seating 
arrangement* 

Joe: Mainly, we studied the advantages 
and disadvantages of each proposal* 

B-7 Scene: Santos, the English Club presi- 
dent, is talking to Marie, the editor 
of the school newspaper* 

Santos: Marie, if you will give us a 
frye advertisement in the paper, our 
club will donate free editing to the 
paper* 

B"8 Scene: Ms* Martin, the physical 

education te her, is making an 
announcement* 

Ms* Martin; From now on, all teams are 
open to both girls and boys. 

Scene: The class is ready to select a 
class president from a list of six 
no mi nees * 

Teacher: All those in favor of nominee 
number 1^ raise your hand* 



lib 
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Lesson 9 




Activity C: 
Flight check 



Did you understand this lesson? To find 
out, answer the following questions without 
looking back at the lesson* Then, your 
teacher will help you check your answers- 
Match each participation skill below with 
the action that best shows that skill- 



a . 


proposing 


f - 


mobilizing 


b. 


voting 




rule making 


c* 


ba rgaining 


h. 


supporting 


d- 


organizing 


i , 


observing 


e- 


doing a cost- 
benefit 
analysis 







C I 1 

C-3 a 



C"l Clara noticed that most of her teachers 
let students choose their own seats- 

C-2 Jerry agreed with Clara's opinion that 
students should be allowed to choose 
their own seats * 

C-3 In a class meeting, Clara moved that 

students be allowed to choose their own 
seats , 
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Lesson 9 



C-4 Mr* Green divided the group into four ^ 
committees and assigned to each some ^ 
responsibi li t ies * 

c-e g 

C"5 Clara said to the teacher, "If you let 
us choose our own seats # I will agree 
to pick up papers at the end of every 
class." 

C-6 The teachQr said, "There will be no 
gum chewing in class," 

C-7 The class weighed the advantages and 
disadvantages of the proposal. 
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TEACHER OVERVIEW FOR LESSON 10 



Duration: Two class periods 

Purpose: To Qive students an ooportunity to use the nine partici- 
pation skills 

> 

Student Cbiective: 

• To use participation skills in order to make a group decision 

Teachina Suggestions: 

Levels 1 and 2: All activities except Activity C 
Level 3: All activities 

''ocabulary: No new words 

';viIuation Activity: None (This lesson involves actual use of 

participation skills* ) 

^^:iC:;qround : 

if the decision-makinq topic in this lesson, i,e* , seating, 
IS not an interesting issue for your students, quide them 
in selecting another class or school issue, ^ such as a club 
or class activity, class rules, or material to be studied- 
:iowever , make sure that the issue students use in this les- 
son is real and that change is allowable* If students know 
that their actions are qoina to have some real results, the 
docision-^making process in this, lesson will have much more 
meaning , 

Suggested areas for change are use of student passes, selec- 
tion of seats and placement of desks or tables, planning a 
special class activity, and use of student time at lunch* 

Notice optional Activity G* This lesson can also be done 
using an issue in the community* Again, make sure students 
are interested in the issue chosen for study* 
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Lesson 10: Participating in a 

Group Decision 



Activity A: 
Observing your school or class 



For this activity, work with a partner. In 
the last lesson, you learned about the 
skills you need to participate in a group 
decision. These skills are observing, sup^ 
porting, proposing, mobilizing i organizing/ 
doing a cost-benefit analysis, bargaining/ 
rule making, and voting. In this lesson, 
you will put these skills to use. 

First, observe the present seating situation 
in your classroom* To do this^ discuss 
questions A-1 through A-4 with your partner 



A-1 What IS the present situation? To find ^ 
out, look around the room. Are people 
at tables or in rows, divided according 
to blacks and whitesi or males and 
females? 

A-2 Who made the rules for this situation? 

A- 3 Are there any problems with the present 
situation? For exampiei do you think 
seating according to gender (male and 
female) or race (black and white) shows 
a problem? Is the seating causing too 
much noise? Does the classroom look 
sloppy because of the situation? 
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Lesson 10 



A-4 Do you think most students are happy or 

unhappy-with the situation? For example, 
do you think anyone fe'els isolated 
(alonej? Do y'ou think the situation is 
fair?. 

A-5 Write a clear description of your 
observation about your classroom 
seating. 

* Tell what you are going to change, 
and why. 

* Make sure your description has a 
topic sentence and a title, 

* Make sure that you and your partner 
a<^ i-'ee on what you write. 



Activity B: 

Supporting, proposing, arid mobiUi;ing change 



stay with your partner and form a group with 
another set of partners. Choose a group 
leader and a group recorder* 




B~l Gaining support . Read aloud your 

paragraphs written in A'-S* Discuss all 
of your observations . Make sure each 
member of the group participates i Try 
to reach agreement about what the situa^ 
tion is and what the problems are* 



P roposing . Read the following two sample 
proposals {suggestions for change) 
about a seating situation. Then decide 
on your own proposal* 
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Proposal 1: 

We observe that students are 
separated into xaaJ. ^ groups and 
femalo groups, as well as bl^ck 
groups and white vjroups. Because 
we think that students should not 
be separated into these groups, we 
propose: 

1- That students be seated m a 
circle instead of in groups 

2. That students be allowed to 
choose their own seats 

3- Thati if certain students talk 
too much to their neighbors^ the 
teacher have the right to move 
them 



Pioposal 2: 

Because of a sloppy-looking 
classroom and too much talking, 
we propose: 

1- That a cleaning committee be 
formed 

2. That .students be allowed to 
choose their own seats 

3. That the chairs be arranged 
in groupsi each group being 
responsible for making sure 
its area is kept clean 
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a. Before you decide on what to 
propose for your topic, consider 
the alternatives (the choices you 
have) * Discuss the advantages and 
disadvantages of each alternative, 

b. Decide on a proposal that is 
agreeable to everyone* It should 
say what should be done about the 
present situation, and why* Be 
specific. Make sure the proposal 
is well Organized and convincing. 
Have your group recorder write 
down the proposal, 

c. Select one person to present the 
proposal to the class, 

B-3 Mobilizing , Have your spokesperson 

present your proposal to the class to 
mobilize support, (The spokesperson 
should try to con^^ince the listeners to 
agree with the proposal.) 



Activity C: 

Voting and cost-benefit analysis 



c-i 




Voting . Now your class will need to 
decide which proposal for change is the 
best One, As each proposal is presented, 
think about whether you want to support 
that proposal. Ask questions at the end 
of each presentation if any part of it 
■ s not clear. 



After t;he class has heard all the pro- 
posals, vote for the one that you think 
is the best. Your class may decide that 
combination of two proposals is best. 
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C-2 Doing a cost-benefit analysis ^ Now 
you must decide how you can carry 
out your proposal* 

a * As a class , list possible actions 

Lhat you can take to make sure your 
proposal is carried out* For 
example; whom do you have to in- 
fluence — the teacher; the principal; 
other students? And, what are the 
best actions to take in trying to 
influence them — petitions; rewards, 
special information? List all 
suggested actions on the chalkboard* 

b. For each possible action, -do a 

cost-benefit analysis. Ask: What 
are the advantages (benefits) of 
this action? What are the dis- 
advantages (costs) of this action? 

c* Decide which action you think will 
work the best* 



' Activity D: 
Organizing for change 



Note: If your class chooses to take only one 
action, skip this activity* 



D"l If your class chose more than one action; 
form a committ ^ for each action. Every 
student should be on one committee, 

D-2 Organize your committee by choosing a 
committee chairperson and a recorder* 
Assign tasks to each committee member. 
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Activity Et 

Bargaining, voting, and rule making 



E-l Bargaining . Carry out the class 
decision* Appoint a conuaittee to 
bargain with the teacher (or principal 
or other students) * Try to influence 
these people to accept your proposal. 
Be prepared to make some trades* 

E-2 Voting - When the committees finish 
bargaining, have them report on any 
trades or changes that took place. Make 
sure that the class agrees on these * 
You may need to have another class vpte 
if your teacher suggests making a lot 
of changes in your proposal* 

E-3 Rule making . Now that you have made a 

decision, your class has a new rule about 
seating* Make plans to carry out the 
new rule* 



Activity F: 
Class wrap-up 



F-l What did you learn today about 

participating in a group decision? 

F-2 Could you participate in a group 

decision about some other problems? 
What are some of these problems? How 
could changes be made? 
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Activity G: 

Thinking about your community 



Choose a problem in the community for which 
a group decision is being made. Become 
involved in making that community decision 
by using any or all of the nine participation 
skills, ^ 




Examples of community decisions are: 

• Energy conservation. How can the city 
get people ho conserve energy? 

• Selection of women and men as community 
leaders. Are there mostly men or women 
on the hospital board or school board? 

• Bike paths. Should the city build more 
bike paths? 

• Land use* How should the land recen\:ly 
bought by the city be used? 

• Parks, Should the city build more 
parks? 

• Elections,' What elections are going to 
be he"*d soon? Who do you think is the 
best candidate? How can you help him or 
her get elected? 




Activity G: Have stutlent*. follow stePs 
in Acttvity A through Aaivity E, adapt- 
ing them a$ aPProPriMe for the toPic 
selected. 



You can find other examples of community 
decisions by looking in your Iccal newspaper 
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Decisions and %ur Life 



Part IV 



TEACHER OVERVIEW FOR LESSON 11 



Duration: One or two class periods 

Purpose: To qive students an opportunity to make individual de- 
cisions about their lives today and in the future 

Student Objective: 

• To use the decision-making model to make a personal decision 

Teaching Suggestions: 

Levelsjl and 2: Activity A; Activity B, optional 
Level 3: All activities 

Vocabulary: No new words 

Evaluation Activity ; None (In this lesson ^ and in Lesson 12 1 stu- 
dents will be putting their decision-making 
skills to use- When students have completed 
this lessoni they will have demonstrated the 
ability to use the individual decision-making 
model presented in this unit,) 



Background : 

This lesson is crucial to the development of students* 
decision-making skills* Students will have an opportunity 
actually to use the decision-making model while making some 
personal decisions* Many students will probably need in- 
dividualized guidance in doing the activities outlined* 
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Lesson 11; Making 

Individual Decisions 



Activity A: 

Decisions about the present 



Think of a decision that is important to you* 
Here are some suggestions: 

♦ how to treat people I don't like 

♦ how to be more honest 

♦ how hard to study 

♦ how to get along better with my family 

♦ whether or not to cheat 

♦ whether or not to drink 

♦ how to spend my free time 

♦ whether or not to fight 

» whether or not to get a part-time job 
after school 

♦ whether or not to participate in a 
sport 

♦ hov; to get others to like me better 

♦ how to improve my personal appearance 



A-1 Choose one of the decisions above (or 
anotnui decision) that is important to 
you and^^writG it down* Make sut e that 
the one^ you ctioosQ is important to you 
If you can't think of one, ask your 
t'^acher for sugqescions* 
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Lesson II 



A-2 Now begin working on your decision. Use 
the four decision steps as guides. 
These are the same steps you used in 
Lesson 5* Make sure your outline looks 
similar to the one below* 



Problem: 



ur Alterna*tive5 -for Action 

Alternatve l'- Alternative Z' 




of GacK Alternative 



Alternative i 
A(i\/anta$e • 



Alternative Z 



Disadvantage ; 
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<i- Write down a lternatiyes {possible 
choices you could make/ - 

b- Think about facts that relate to 
each alternative* For example/ 
wri te the consequences (advantages 
and disadvantages) of each alter- 
na tivG - 

As you are doing this stepi you may 
want to go to the library to collect 
information about your decision. 
Or you may want to talk with your 
teacher or with other students in 
order to collect information* 

Make sure to spend at least 
30 minutes collecting information* 
Then outline the consequences — the 
advantages and disadvantaaes — of 
each alternative. 

Ce Think of how your values relate to 
each alternative and to the conse- 
quences you listed- In other words, 
ar's any of your values in conflict? 
(See the list of values on pages 33-34-) 

d- Make your decision- That isi 

choose the alternative that seems 
the best after studying the infor- 
mation and values you wrote down. 

e- Write when and how you plan to 
carry out your decision- 



A-3 Your teacher will ask for volunteers to 
present their decision steps to the 
class- 
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Activity B: 

Carrying out your decision 




For your decision in Activity A, keep a log 
(a record) of (a) when you take steps to 
carry out your decision and (b) what you do 
in order to carry it out* Turn in your log 
at the time stated by your teacher. 

Activity C: 
Your future 

What are some decisions you will be making 
between now and age 25? Probably you will be 
deciding some of the following: 



a- whether or when to marry 

b- whether or when to have children 

c, whether to finish high school 

d, whether to get a higher education 

e, what career or job to choose 
what home to buy 

g, what car to buy 

h, where to live 



C"l Rank-order four of the above decisions 
that are important to you. To do this, 
list the decision that seems most impor- 
tant to you. Then list the decision 
that seems next most important, and so 
on. 
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C-2 Your teacher will divide the class 

into groups according to which deci- 
sions you and your classmates listed 
as most important - 

Note : Each person in the group should 
write the answers to C-3 through C-6, 
below. Follow the chert on page 55* 

C-3 As a groups think of at least three 
alternatives a person could choose, 

C-4 Collect information about each 

alternative by going to the library 
and/or talking with others. Think of 
as many consequences — advantages and 
disadvantages — as you can and list them- 

C-5 Write down all the values that might 
relate to the decision. Be specific . 
Ask yourself: /If I were making this 
decision! hox^ would my values affect the 
alterna^fciv^ I chose? (If you need more 
help with this question^ ask your 
teacher- ) 

C-6 As an individual (not as a group), 

pretend you are making this decision 
and choose one alternative as the final 
decision. Tell why you chose it. 

Activity D: 
Class wrap-up 



D-l Find out how girls and boys rank-ordered 
the decisions in Activity C, Can you see 
any differences? If soi how can you 
explain these differences? Might these 
differences change in the future? Why? 

D-2 How important is it for people to have 
information when they are making deci- 
sions? Where can people find information? 
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O'l Tally separately xhe first and 
second choices of the 9»rls and pf 
theboys \rt Activity A-1, Notice * 
whether girls think that decisions 
about marriage and children are 
more important, or^d whether bovs 
consider decisions about careers, 
education, and cars more 
important. 

Such differer^ces may be e>fPlaineci 
by traditional notions of the roles 
of females and rna^^^j. Point out 
that there is r^nsiderable evidence 
disputing these views. For instance, 
the fact that the average woman 
works for 25 years at 57 percer^t 
of the safary of a man shorn that 
decisions about a career and train, 
ing are as important lor girts as 
for boys. More and more men are 
taking active roles in caring for 
their children. All of the decisions 
are important ones, and ones for 
which both males and females 
shovkJ consrder th<» aJternatives 
carefully 

D,2 People olten make decisions 

without checking all of the possible 
. choices and the disadvantages and 
advantages of each choice. It is 
Particularly important during this 
time o I changing roles of males and 
females that students have accurate 
information about the choices they 
have^ inciudtng choices related to 
education^ marriage, d^itdren^ 
arvJ consumerism. 

Students can obtain inform5tion by 
doing library research, interviewing 
experts m the communiiyn reading 
books, or watchmQ nows<oriented 
ar^d selected televtsion programs. 
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TEACHER OVERVIEVJ FOR LESSON 12 



Duration: One or two class periods 

Purpose; To uive students an opportunity to participate in group 
decisions about a current issue 

Student Objective: 

• To participate in a group decision, using the four^step 
decision model and at least two participation skills 

Toachinq Suggestions: 

Levels 1 and 2: Activity A 
Level 3: All activities 

Vocabulary: Equality , equal treatment, equity , discrimination , 
affirmative action 

Evaluation Activity; None (In this lesson, students will be put- 
ting their decision-making skills to use* 
When students h ave completed this lesson , 
they will have demonstrated the ability to 
use the decision-makinq model presented in 
this unit as well as some group participa- 
tion skills * ) 

Background ; 

This is a culminating lesson which builds on Lesson 5 and 
other lessons dealing with the four-step decision-making 
model* Activity B is advanced and expands the notion of 
fairness (equality) to include equity (treatment more 
closely related to need) in making decisions about groups 
that have been discriminated against in the past* 

In the other units of the Fair Play program, the issues of 
fairness and opportunities for student decision making are 
continued* In particular, the group and personal decisions 
affecting students* role options as females or males are 
explored* 

Students may need much guidance in doing these act:^ ities* 
Encourage them to gather as much information as possible 
about their topics in Activity A* Circulate among groups 
to guide students as they try to use the decision-making 
mode I and participation skil]s* 
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Lesson 12: Practicing 

Group Decisions 

Activity A: 

Using the decision model and participation skills 



In this activity, you will be making a group 
decision. (The Jbeacher .either will have the 
class work as one large group or will divide 
the class into smaller groups.) 



A-1 First, choose a problem in your school, 
community, or nation. Here are a few 
examples: 

♦ Should students get to choose their 
own textbooks? 

♦ Should students be allowed to smoke 
in school? 



• Should my city have more bike 
paths? 

• Should women be drafted? 



A-2 Use the steps outlined in the model on 
page 55 to make a decision about your 
problem. Each member of the group must 
fill in the model and hand it in. 

A-3 Make sure that you (as an individual) 
use at least two participation skills 
(see the list on page 99) in making the 
group decision. Write down which two 
participation skills you used. Explain 
why you used them. 




121 



13^ 



Lesson 12 



Activity B; 
Equality and equity 



Read the following story (either aloud in 
class or by yourself) ♦ 



WKatsFalr? 




Far on the other side of the universe 
is the planet volos* On this planet 
live sc^veral kinds of creatures; the 
round heads, the pointed heads, and the 
flat heads* Most of the creatures are 
round heads. Many round heads used to 
think they were better than everyone else 

The round heads used to 
keep the flat heads and 
pointed heads in a cage 
deep in the ground* 
They fed them leftover 
rocks through a long 
tunnel* But the flat 
heads and pointed heads 
were smart* They fig- 
ured a way to dig their 
way out* Once they got 
out, they challenged 
the round heads to a 
very important game 
called Sherk * Sherk is 
the game that shows now 
smart a volos creature is. 



For three^ Volo^s yearS; the round 
heads, pointed heads, and flat heads 
played the game* It took a long time 
because they were all smart* While 
they wore pXaying the game, they got to 
know each other/ And guess what? They 
likjed each-other! So th. y quit the 
game and all shook hands* They 
declared each other to be the winners. 

Nov: there is only one problem. The 
flat heads and pointed heads were in the 
ground so long that they lost time! 
When they came out, they had no hovels 
(homes) , cones (money) , or anything 
else that was important on Volos. 

They demanded many cones to make up 
for all the time they were in the 
ground* The round heads said, "Are 
you kidding? You have freedom to start 
making cones now — that's what is impor- 
tant!" But the flat heads and pointed 
heads shook their flat heads and 'pointed 
heads, saying, '*No — we want 3,000 cones 
to make up for lost time." 
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Lesson 12 




Now, for the sires (lawmakers) of 
Volos, the decision is; "Should we 
give fones to make up for the past 'and 
help the pointed heads and flat heads 
catch up witii everyone else? Or shall 
we give equal opportunity, starting 
now, for everyone to make cones?" 
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Lesson 12 



B-1 Read the last paragraph of the story 

again. Pretend you are sires and must 
make that decision. Work through the 
four decision steps, filling in the 
outline shown on page 55. 

Make sure that you (as ^an individual) 
use at least two participation skills 
{listed on page 99> in inaking thn group 
decision* Write down which two partici- 
■pation skills you ii5;ed and explain 
exactly how you used them, 

B-3 Prepare to report your results to the 
class* ^ 

B-4 As a class, discuss what situation on 
Earth is similar to this one on Volos* 
In what ways is the situation similar? 



Activity C: 
Class wrap-up 



C-^l What did you learn from this unit? 

C*-2 What steps of decision making do you 
think are most important? 

C-3 How can you use your decision-making 
skills in your school? Community? 
Nation? World? 



B-1 Thts story is baied on the Problems 
reculting from the conflicting needs 
of diverse groups desiring fair 
treatment The flat heiids and 
pointed heads could be any minor* 
ity group or group which has 
experienced discrimination fsuch 
as blacks. Native Arrtericans, Asian 
Americans^ Hispanics, o^ women). 

Introduce the foltowmg terms to 
students be I ore theV Proceed to 
e-2ond 9 3, 

Equaiitv can be defmed as egyaf 
treatment , which means treat tng 
ail people in accordance with the 
$ame standard, 

Etjuity can be defined as tfeatnwm 
Based on different standards result- 
ing from different group needs. 

Discr>mtnation is the result of not 
treating people with equality or 
equity. 

Af firnMtive action js Special. Xxh^X 
ment for a particular group because 
of a past history of discrimin&t(On 

Help students understand how 
these terms relate to the women's 
movement and ethnic moverrtents. 
Explain thai these groups fand 
others) want help in making up for 
past discrimi nation. For exarnpJe, 
what good is equal job opportunity 
if a person is not educated And 
how can a person g^ an education 
without money? Should such 
people have special help^ 

After students present the,f reports 
in discuss equity vs. equality. 
ExamPte babies are given special 
treatment because they are heipless, 
handicapped peopTe sre afso yiven 
special trea*ment, Middle>school 
students are treated according to 
their age. Textbooks are different, 
for exampTe, to accommodate dif- 
ferent interests anct reading levels. 

Suggestion for Activity C Use this 
activity as a review for the onK perfor- 
mance test. 
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Name 

DECISIONS AND YOU 
UMIT PERFORMANCE TEST 

SECTION I; MULTIPLE CHOICE AND SHORT ANSWER 
Lesson 1 

Directions : Write the number or numbers of the answers you think 
are correct* 

(1) Bob, the captain of the baseball team, needs to choose someone 
to be catcher* Although Tom is Bob's best friend and wants to 
be catcher. Bob chooses Carla because she is the best catcher* 



(a) 




is making the decision? 




1. 


Carla \ 






Bob 




3. 


Tom 


(b) 




is affected by the decision? 




1. 


Carla 




2. 


Bob 




3. 


Tom 




4, 


A]l of the above 



{2) At a party* Barbara is talking to a group of friends while 

her husband, John, is in the kitchen preparing dinner. When 
someone spills a drink, Barbara rushes to get the mop to 
clean the floor* 



(a) 


Who 


is making the decision? 




1, 


Jonn 




2. 


Barbara 




3. 


Person who spilled drink 


(b) 


Who 


is'affected by the decision? 




1. 


John 




2. 


Barbara 




3. 


Person who spilled drink 




4. 


All of the above 
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Lesson 2 



Directions : Read the following descriptions of family decisions* 
Identify the decision as authori tarian or democratic 
by writing a or d in the space provided* 

{3) Betsy wanted to have an after-school job* She asked her 

parents for approval but her father said no* 

(4) Mr* and Mrs. Track are arquinq* Mr* Track wants to buy 

a large car* Mrs* Track, aware of the gas crisis, con- 
vinces Mr. Track that a small car would be better* 
Together, they select their new car* 

(5) Mrs* Dane is planning to have a cookout* Some of her 

children want to barbecue chicken, but Mrs* Dane is^ 
thinking of buying steaks* They decide to t^e a vote 
on what to cook. 

(6) Mom says we will be allowed' to have dessert only if we 

have eaten our meat and vegetables. 



Lesson 3 

Directions : For each question^ choose that value which is shown 
the most by the activity described. 

(7) Eating food that you enjoy ^ 

(a) having information 

(b) having friendship and love 

{c) feeling good (being healthy and nappy) 

{8) Running for student body president 

(a) being trustworthy and responsible 
{b) having respect or recognition 

(c) having wealth or material goods 

(9) Spendinc time to keep a promise 

(a) being trustworthy and responsible 

(b) having information 

(c) having respect or recognition 

(10) Learning hov/ to play tennis 

'a) feeling good (being healthy and happy) 

(b) having skill or ability 

(c) having information 
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Lesson 4 



(11) Values are things people think are: 

(a) facts 

(b) important 

(c) not true 

(d) a and b above 

(12) During a spelling test, Carol turns ^to her friend Kin* 
and quietly asks the spelling of one of the words Carol 
cannot spell* Kim thinks it is wrong to cheat but she 
also likes Carol. 

The two main values that are in conflict for Kim are: 

(a) feeling good (being healthy and happy) 

(b) having friendship and love 

(c) having information 

(d) having skill or ability 

(e) being trustworthy and responsible 

(f) having wealth or material goods 

(g) having power over others 

(h) having respect or recognition 

(15) Sylvia found the coach's wallet on the floor of the 

locker room. Sylvia has been wanting to buy a record 
album but hasn't had the money until now. The two main 
values that are in conflict for Sylvia are: 

(a) feeling good (being healthy and happy) 

(b) having friendship and love 

(c) having information 

(d) having skill or ability 

(e) being trustworthy and responsible 

(f) having wealth or niaterial goods 

(g) having power over others 

(h) having respect or recognition 
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Lesson 5 

Direct ions : Read the following story and answer the questions 
below it, 

(14) Karin saw a gang of teenagers attack an old man and 
steal his.svallet- She is thinking of telling>the 
police, ^ut the gang has threatened to beat up anyone 
who goes to the police. 

(a) What arc two alternatives Karin has? 



(b) List an advantage and a disadvantage of e^ch 
al terna tive. 

^ Alternative 1 Alternative 2 

Advantage; Advantage: 



V 

Disadvantage: Disadvantage : 



/ 
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(15) Which set of decision steps is in the right order? 

(a) outlining alternatives 

thinking about consequences of alternatives 
thinking about values in conflict 
"choosing an alternative 

(b) thinking about values in conflict 
choosing an ^ alternative 

thinking about consequences of alternatives 
outlining alternatives 

(c) outlining alternatives 

thinking about consequences of alternatives 
choosi ng an alternative, 
thinking about values in conflict 



Lesson 6 ' 

(16) When bank tellers arc up for a. promotion at the local 

bank, only white employees are chosen to be promoted. 

From this statement, you can tell that; 

(a) The local bank is not treating everyone fairly* 

(b) The local bank promoted those who deserve to be 
promoted* 

(c) The local .bank probably has a good reason for 
its policy* 

(17) The counselor at Martin Junior High told boys to take 

math and science courses and told girls to take home 
economics and typing courses, 

FrdjTT'tl^ statement, you can tell that: 

(a) Certain courses should be taken by only boys or 
only girls* 

(b) The counselor at Martin Junior High is not treating 
students fairly* 

(c) G:^rls are not good at math and science* 

(18) Al's parents allowed bim to have a job after school, but 

did not allow his sister, Sharon, to have a job, because 
she is a girl. How can you tell that Sharon is not 
being treated fairly? 

(a) Because she is not given an equal chance at making 
money * 

(b) Because she is not trusted by her parents* 

^ (c) Because her parents don't think she is as strong 

as hej> brother* 
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Lesson V 



Di rections : , For each sentencei decide who is influencing others 
and write his or her name in the blank provided. 
Then give the name of who is being influenced, 
FinaHy, put an X by the kind of influence that 
is being used, 

(19) Mr, Robercs has a sailboat race that begins Friday 
afternoon. He had planned to leave wotk early, but 
his boss tells him to stay for a staff meeting on 
Friday , 

(a) Who is influencing someone else? 



Cb) Who is being influenced? 



(c) What kind of influence is being used? 

authority 

physical power 

reward ^ 

affection 

information 



Lesson S 

{20) Place an X by the decisions that are group decisions , 

(a) Karen decided to wear a dress to school. 

{b) The senior class made a rule banning all 

alcohol from the prom. 

(c) The high school board elected Mary as its 

president. 

(d) Smoking is not allowed pn the school bus, 

{e) The student government discipline board 

recommended that Tom not be suspended, 

(f) Drivers of motor bikes are required by law 

to wear helmets when they ride their bikes, 

(q) Sharon's boss sees her talking continuously 

and tells her to hold down her personal con- 
versations during working hours. 

{h) Frank chose to cook Chinese food because he 

likes it. 
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Lesson 9 



Directions : Read the following sentences^ and decide what type 
of participation skill is being used* Write the 
letter of the correct skill* 

(21) Howard listened very carefully and raade notes while 

Mrs, Stevens explained how students would be evalu^ 
ated and given grades* Howa^rd is: 

(a ) observing 

(b) doing a cost^benefit analysis 

(c) organizing 

(d) voting 

(22) The student rules committee presented its recommenda^ 

tions to the principal* The committee is: 

(a) mobilizing 

(b) proposing 

(c) bargai ning/negotiating 

(d) voting 

(23) The county school board has decided to add a study period 

to the school day for all middle schools* The board is: 

(a ) bargaining/negotiating 

(b) supporting 

(c) observing 

(d) rule making 

(24) "Before we decide whether to have a bake sale or a car 

wash to raise money, we first need to think about the 
good and bad points of each," Susan said. Susan is 
recommending: 

(a) voting 

(b) doing a cost^-benef it analysis 

(c) organizing 

(d) mobili zing 

(25) "Who is willing to be in charge of taking tickets and 

who is willing to be on the clean-up committee?" 
Mr* Janesen asked. Mr, Janesen is: 
^0 

(a) organizing 

(b) mobilizing 

(c) proposing 

(d) rule making 
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(26) 



The faculty decided that locks will not be allowed on 
student lockers. The faculty is: 



(a) rule ir'.king 

(b) voting 

(c) organizing 

(d) proposing 



(27) 



"If you'll have all the sports equipment put away by 
ten o'clock, 1*11 agree to your request for a longer 
* dress- in * period, Jo said. Jo is : 



{a) proposing 

{b) voting 

ic) bargaining/negotiating 

(d) rule making 
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SECTION II: 



ATTITUDE INVENTORY 



lUru ctio ns: For the items that follow^ decide how much you agree 
or disaqreo with each statement, Mark your answer 
dccordancj to the code bolow. There are no right or 
wrong answers. 



a = strongly agree 

b - agree 

c = no opinion 

d = disagree 

e = strongly disagree 



I* I can never get my teachers or parents to change any of 
their decisions, 

2, It's not important for me to make decisions now about 
my future, ^ 

3, I know how to get my friends to change their decisions, 

4, Whether I am a girl or a boy does not affect the 
decisions I make, 

5, 1 usually try to do what is right for me, even if my 
friends disagree, 

T), I know how to make decisions wnen necessary, 

7, I don't think that ray school friends can make our 
principal change his/her mind about a school rule, 

8, Whatever I do in life will be because I choose to do it* 

' 9, I doubt if the things I am learning in school will enable 
me to "make things happen" in li fe * 

10, i can influence some decisions that are made in my 
communi ty , 
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PECISIONS AND YOU 
ANSWER KEY TO UNIT PERFORMANCE TEST 



SECTION I 



1. 


a. 


2 




15. 


a 






b. 


4 


















16. 








a. 


2 












b. 


4 




17. 


b 




3. 


a 






18. 


a 




4. 


cl 






19. 


a * 


boss 














Mr* Roberts 


5. 


d 








c* 


authority 


6. 


a 






20. 


b, 


c, d, e, 












and f 




c 




















2i. 


a 




8. 


b 




















22. 


b 




9. 


a 




















23. 


d 




10. 


b 




















24. 


b 




11. 


b 




















25. 


a 




12. 


b 


and 


e 
















26. 


a 




13. 


G 


and 


e 
















27. 


c 




14. 


a. 


Alternative 1: to tell police 









Alternative 2: not to tell police 

b* Alternative 1 Advantage: Teenagers 
will be punished* 

Alternative 1 Disadvantage: Karin 
may be in physical danger* 

Alternative 2 Advantage:-* Karin won't 
have to worry about getting beaten up- 
Alternative 2 Disadvantage: Teenagers 
will not be punished and may do it again, 
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SECTION II 

To obtain an attitude score, use the following system, 

For items 3, 4, 5i 6, 8, and 10; 

a = 4 points 

b = 3 points ' 

c - 2 points 

d = 1 .point 

e = 0 points 



For Items 1, 2, 7, and 9: 

a = 0 points 

b = 1 point 

c = 2 points 

d = 3 points 

e = 4 points 
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